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OHAPTER I 
INTRODUOTION AND STATEMENT OF THE PROBLEM 
Background of the study.-- During the past several years the 
Department of Physical Education and Recreation at the University of 
Tennessee has had in operation a rathe~ extensive graduate student 
·assistantship program. 
The assistantships are sponsored by local schools and agencies and 
are awarded in return for part-time ser:vices by graduate studentsj they 
provide for financial aid and practical experience in physical education 
and recreation for these assistants under the guidance and supervision 
of experienced school supervisors and teachers, qualified recreation 
leaders, and university personnel. 
From the time of the inception of the program there has been con-
siderable planning and effort by all me.mbers of the physical education 
and recreation staff. The program was inaugurated on somewhat of a trial 
basis and was, therefore, subject to continual evaluation through critical 
observation. Ohanges were made from time to time to correct specific mis-
takes and to improve the program in general. 
As the program grew, some modifications continued to be made but 
there were no basic changes from the ori~inal proposal. From this evolved 
a stable and seemingly workable plan of providing physical education and 
recreation students with helpful practical experience, and for the past 
-1-
several years the program has fUnctioned with apparent smoothness with 
only an occasional or minor alteration. 
Evaluation bas continued in an informal and rather sporadic manner. 
No provision or plan was made for an overall evaluation of the entire 
program. 
1. The Problem 
2 
Statement of the problem.-- The problem involved in this study was 
to construct an instrument that could be used in evaluation of an in-
service graduate assistantship program providing supervised practical 
experience in physical education and recreation during a year of graduate 
study. 
The instrument was to be designed to permit a thorough investigation 
. _of the program a.nd its operation. 
Purpose of the study.-- In the improvement of a.ny program it is help-
ful to have as much information as possible about it and its processes. 
A weakness is not likely to be eliminated if it goes undetected or unrec-
ognized. Knowledge of the strengths and weaknesses aid in intelligent 
planning to ~prove a program by maintaining and anlarging the strengths 
and minimizing the weaknessese 
Inasmuch as information is obtained through evaluation it was neces-
sary to provide for an evaluation process. As has been previously stated, 
the specific problem herein was the construction of an instrument that 
could be used for the evaluation of a program already in progress. The 
resulting evaluative instrument provided the means to examine the factors 
involved in the different phases and aspects of an in-service graduate 
program and to determine whether or not the program3 in its various 
phases and as a whole, was operating as it should so that changes could 
be effected where needed or desired. 
The graduate assistantshipplan with which this study was concerned 
provides for the additional feature of practical experience under super~ 
vision by adequately trained .teachers and recreation leaders. It was the 
purpose of this study to examine the various aspects and functions of the 
assistantship program, to determine their effectiveness and to ascertain 
ways for improvement~ 
Justification of the study.-- During t}le decade of its existence the 
graduate assistantship program has grown from one that was organized and 
planned on an experimental basis to one that is an established and recog-
nized part of the Department of Physical Education and Recreation at the 
University of Tennessee. The changes that have occurred since its begin-
ning have been varied but there have been no major basic alterations in 
its original organization and procedure. The program has survived crit-
ical years of trial and error and has emerged as presently workable and 
satisfactory. However, no attempt has been made to determine whether or 
not it is as effective as it should or could be. 
Evaluation is accepted as an important technique in the administra-
tion of any program and one which can lead to continual improvement 
through providing a sound basis for better decisions and plans and more 
effective contributions by personnel for the achievement of purpose. 
Although the 11 very process of taking stock can have therapeutic 
4 
y 
value and can conceivably result in many desirable changes., 11 Larson and 
y 
Yocom have warned that inadequate and incorrect information may result 
from the use of an invalid device in evaluation. If a program is to be 
properly and completely evaluated it is necessary to use a valid deYice. 
If the program under consideration is to receive the benefit of con-
structive improvement, evaluation seems to be the most helpfUl means lead-
ing to it. Inasmuch as there was no one single collection of standards 
applicable to the program, the writer undertook the task of formulating 
an instrument that could be used in evaluation. 
The in-service graduate assistantship plan appeared to be a worth-
while one., and one which could be used in other institutions of higher 
learning. The evaluative instrument as constructed was so designed that 
it would be suitable for use by other institutions which might adopt a 
similar teacher-training plan and which might profit from the experiences 
of the University of Tennessee. 
2. Scope and Procedure 
· Scope of the study.-- Many approaches could be taken in evaluation of 
the graduate as~istantship program. However it was the belief of the 
writer that because of the innovational nature of the program being studied, 
this first attempt to analyze it should be concerned with the overall fUn-
damental organization and operation.. In other words_, how can the degree 
~Willard s. Elsbree and E. Edmund Reutter, Staff Personnel in the Public 
Schools, Prentice-Hall, Inc., New York, 1954, p. 245. 
g(Leonard A· Larson and Rachael D. Yocom, Measurement and Evaluation in 
Physical, Health, and Recreation Education, The c. v. Mosby Company, 
St. Louis, 1951_, P• 37· 
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of achievement of the purposes be measured? This entailed a study of the 
program as a whole and of the major tasks involved in achieving its pur-
pose~ in order to determine that which could be and should be sub:j:ect to 
evaluation. 
Collection of data.-- Data which might be pertinent to the problem 
were collected. These included information which dealt with evaluation 
and evaluation instruments~·educational administration3 and teacher-
training and in-service graduate assistantship programs. The information 
was gathered by the following methods: : 
1. A review of literature which yielded (1) facta and opinions of 
authorities regarding desirable and recommended practice and 
procedure which might be applicable to the program, and (2) 
information dealing with evaluation in education and with the 
construction of instruments to be so used; 
2. Personal interviews with administrators and supervisors closely 
associated with the program; 
3· Introspection as a means of reviewing the purpose of the program, 
the administration, organization and operation of it; 
4. A questionnaire which was £ormulated and sent to all former 
graduate assistants requesting information and opinions from them 
with respect to the program. 
Selection of a jury.-- A jury to evaluate the instrument was selected 
from three distinct groups so that criticisms and suggestions would re-
£lect different points of view. The first group included those who were 
working closely with the program each da.y,; the second group wa.s chosen 
6 
£rom former graduate assistants who had completed the assistantship program 
and who were working in teacher-training college positions; the third 
group was composed of selected college te~ching personnel who were familiar 
with the program. but not directly connected with it. 
Formulation of the instrument.-~ The data collected were carefully 
examined and studied and a pilot instrument was formulated in accordance 
with an interpretation and understanding of the information gathered. 
This instrument was submitted to the jurors for their suggestions and 
criticism. Every suggestion and criticism of each member of the jury 
was taken into consideration3 and the instrument was reworked and revised 
and prepared in its final form. 
Application of the instrument.~- An evaluating committee chosen from 
those familiar with the program. ap~lied the instrument in an evaluation of 
the Tennessee graduate assistantship program. 
Analysis.-- The results of the evaluation were recorded and analyzed. 
CHAPTER II. 
A REVIEW OF LITERATURE 
1.. Evaluation 
The study at hand was concerned with a means io evaluate the 
Tennessee physical education and recreation in-service graduate assist-
antship programo In order to better understand the teohniquesj processes 
and overall picture of evaluation, the literature dealing with this 
phase of education was studied and is briefly summarized below. 
Purpose.-- Evaluation in education is the judging of the effective-
]/ 
ness of an education program or part of the program. It is a tool used 
to gather information about the process of education. Some of the ape-
cific purposes of evaluation in education listed by Remmers and Gage 
?) 
are: (1) to guide pupils; (2) to maintain standards; (3) to select 
students; ( 4) to motivate learning; (5) to guide teaching; ( 6) to furnish 
instruction; and (7) to appraise teachers, i:.elohing methods and curricular 
cont~nt. Although these, as discussed by Remmers and Gage, deal primar-
ily with evaluation of the student in education, they can also be consid-
ered as applicable to the evaluation of a program in education and appli-
cable to the study at hand. 
1/Maurice E. Troyer and o. Robert Pace, Evaluation in Teacher Education, 
American Council on Education, Washington, 1944~ p. 2. 
?)H. H. Remmers and N. L. Gage~ Educational Measurement and Evaluation, 
Harper ~nd Brothers Publishers, New York, 1955, pp. 3-5· 
8 
We undertake to evaluate a program because we hope to improve ito 
Evaluatioh of the total progr~ or a major aspect of it is found less 
frequently than other kinds of evaluation. Some institutions are period-
ically surveyed but there is more concern with possessions of the school 
-- the library~ the physical plan -- than with the progress of the 
school or the attainment of educational objectives. However, appraisals 
of major parts .CJir'· of entire programs .are being attempted by more and more 
schools. This is particularly true of those colleges which have experi-
1/ 
mented with new methods and materials of education.-
General procedures.,-- There are many varieties of evaluationj some 
types are concerned with individuals, others with specific courses, with 
total programs or with major parts of total programs. Regardless of the 
subject or area being evaluated there are certain general procedures to. 
be considered. 
Evaluation includes formulating general objectives, defining them 
specifically, identifying the appropriate' sources of evidence, developing 
and using suitable means to get that evidence and interpreting it in the 
?} 
light of the objectives. Some concept of objectives or goals should be 
made explicit at the outset of evaluation. It is not necessary for them 
to be formulated in detail but the norms and goals must be clear and def-
inite if they are to be sound guidesj they must be workable and effective. 
1/Troyer and Pace, op. cit., p. 6 • 
.s/Ibid., PP• 6-1~. 
d(carter v. Good and Douglas E. Scates, Methods of Research, Appleton-
Century-Crofts, Inc., 1954. p. 255· 
2/ 
9 
Knowledge of the present situation is essential for constructive 
thinking. In judging the work that is done, it is necessary to have in-
formation describing the work itself as w~ll as having standards with 
which to compare the level or work. Studies of standards may be based 
upon what is prevalent or what common practice does. Penetrating, sharply 
discriminating thought and observation are called for in research, and 
often these are more easily obtained by the use of well-defined, somewhat y 
standardized concepts used in quantitative work. 
Descriptive research may be used to identity goals or objectives and 
the ways in which they may be reached. It deals with the analysis and 
interpretation of data gathered f~r a specific purpose. Descriptive 
?! 
studies help us to learn how to accomplish desired purposes. This prob-
lem was concerned with descriptive research in that it describes; is con-
cerned with conditions or relationships that exist and with practices 
that prevail; with beliefs, points of view, or attitudes that are held; 
processes that are going on; effects that are being felt and trends that 
are developing. 
When evaluation and learning are seen as closely related activities 
and when both are motivated by genuine acceptanoe of objectives to be 
worked for, the process of evaluation is an important instrument in the 
21 
promotion of inservice growth and improvement. 
?}John W. Best, Research in Education, Prent~ce-Hall, Inc., Englewood 
Oliffs, N. J., 1959· 
2/Troyer and Pace,op. cit., p. )49. 
10 
Techniques.-- It has been stated that anything tangible can be 
evaluated. Education is both tangible and intangible; therefore the ap-
plication of evaluation techniques often presents a challenge¥ There is 
no one means to serve all purposes -- some forms are subjective and rely 
upon judgment of .the investigatorj others are objective and are based upon y 
scientific fact or knowledgev Evaluation is like teaching in that the 
outcomes attained are definitely influenced by the techniques used. In 
evaluation there must be selection or construction of techniques that 
will evaluate the procedures of the program. 
The techniques used in measurement and evaluation are varied and 
the type of device used should be determined by the nature of that which 
is to be measured or evaluated. Evaluative instruments may include rating 
scales~ check lists~ interview, observation, appraisal, questionnaire and 
others. Inasmuch as the instrument will vary according to the type of in-
formation to be measured, the proper selection of an evaluation technique 
?} 
is the first requirement in program evaluation. 
In evaluating factors of program operations, which is the concern of 
. 21 
this paper, Larson and Yocom recommend three techniques: rating scales, 
standards, and/or criteria. The rating scale is a two or more divisional 
score which yields a quantitative resultj standards provide for an arbi-
trary level established for achievement; and the criteria technique 
l/Ruth Evans and Leo Gans. Supervision of Physical Education, McGraw-Hill 
Book Company, Inc., New York, 1950, p. 196. 
?}Leonard A. Larson and Rachael D. Yocom, Measurement and Evaluation in 
Physical,:Health, and Recreation Education, The o. v. Mosby Company, 
St. Louis, 1951, p. 4;8. · 
2/Ibid.~ p. 271. 
11 
proposes statements which indicate the direction and quality but not the 
quantity. 
Validity.-- In setting up an instrument for tneaaurement McCloy has 
stated that ita most important- quality is its validity. How '~'.ell it does 
what it is supposed to do is the essential question of' validity. 
Standards or criteria for evaluation must have a satisfactory degree 
of' validity or they are worthless. The most generally accepted way of' 
validating them is by judgment. That is, the tentative criteria are sub-
mitted to two or more individuals or groupe having considerable know-
ledge and experience in that phase of education. In examining the 
standards, the judges consider such factors as shown below; 
1. Consideration of functional values rather than f'actoral 
content only 
2. Importance of' the respective items 
)• Clarity of' each item 
4. Suitability of the item for the group to which it will be 
adtninistered 
5· Adequacy of' the sampling 
6. S±milarity of items to situation in which they will be used y 
7· Over-emphasis of' certain points. 
The standards may be considered valid when a high level of' 
1/Charles H. McCloy and Norma D. Young, Teats and Measurements in Health 
and Physical Education, Appleton-Century-Crofts., Inc., New York, 1954, 
p. 15. 
5/American Association for Health, Physical Education, and Recreation, 
Researdh Methods Applied to Health, Ph sical Education, and Recreation, 
National Education Association, V/ashington, 1952, p. )8 • 
12 
agreement has been reached as a result o:f' the back-and-:f'orth reaction 
1/ 
process. Larson and Yocom- state that a high level 11oan be 50 to 100 
2/ 
per centll but others conducting research studies- consider standards and 
concepts acceptable if there has been 75 per cent or more agreement by 
the jurors. 
Reliability.-- Whenever we measure anything, the measurement contains 
a certain amount of chance error. While two sets of measurements of the 
same thing will never exactly duplicate each other, repeated measure-
menta will ordinarily sho~r some consistency. The tendency toward con ... 
sistency is 11 reliability." The three generally accepted patterns used to 
determine reliability in measurement are: test-retest; split-halves; and 
parallel forms. Test-retest invoives two sets of measures taken on the 
same subject and is the pattern most commonly used to determine reliabil-
ity. The resulting scores £rom two tests are correlated and the stand-
ard of acceptable reliability is 0.90 or higher for individual use, and 
3/ 
0.75 of higher for group use•-
Inasmuch as unreliable results are of little value, it is necessary 
to determine the reliability and objectivity of the techniques before 
4/ 
they are selected for use. · Larson and Yocom- warn that the three 
!/Larson and Yocom, op. cit., p. 273· 
5/Jackson M. Anderson, ltThe Development of Personnel Standards for Leader-
. ship Duties in Public Recreation, 11 Research Quarterly (October, 1949), 
20:288. 
2/J. Robert Blackburn, 11 0oncepts of Driver Education and Their Relative 
Importance for a Driver Education Course in the Secondary Schools, 11 
Research Quarterly (October, 1957), 28:195· 
~Larson and Yocom, op. cit., P• 435· j/Ibid., p. 272. 
1) 
techniques of rating scales~ standards~ and criteria may yield low relia-
bility a:nd objectivity if the rating scale and the situation to be evalu-
ated are not fully understood. Such understanding is imperative. However, 
if there is complete understanding of the scale and the situation) it is 
possible to reach a high level of reliability and objectivity. In the 
hands of experts the instruments will yield higher levels of reliability 
and objectivity. The suggested standard is: high, 9.90 or above; 
moderate, 0.80 to 0.90; and low, below Oe70. 
2. Related studies 
Having e~mined literature on evaluation and measurement in educa-
tion the writer next turned to writings of a research nature, such as 
those in periodicals and doctoral dissertations, in an attempt to deter-
mine what had been done in the area of his particular field of evalua-
·tion. 
Although criteria and· instruments for evaluating various phases of 
education have been set up and developed by many educators, a review of 
literature failed to reveal any findings which exactly paralleled the 
writeris attempt to evaluate a physical education and recreation graduate 
assistantship program. Evaluation in education is accepted as an impor-
tant procedure and muon has been written with regard to its value and its 
many ramifications. In physical education and recreation, studies have 
been made with regard to the program. Most of the earlier studies dealt 
with broad principles in presenting factors of the program operations on 
a philosophical basis. One of the more recent studies is that published 
14 
by the American Association for Health, Physical Education, and Recreation. 
Evaluation Standards and Guide.~ The Evaluation Standards and y. 
Guide in Health Education, Physical Education and Recreation Education 
was prepared to assist colleges and universities in the evaluation ?f 
their programs of professional preparation in health education, physica,l 
education and recreation education. These standards were developed so 
that they could (1) be applicable to all typesof colleges and universities 
regardless of size, (2') take into account teacher education as a con-
stantly evolving process, (3) provide for in-service growth of faculty 
members, (4) be adaptable to the particular purposes of the institution,' 
and (5) be qualitative rather than quantitative. The standards were 
stated in general terms with specific and quantitative standards kept 
to a min:i.:mum. in order to allow for reasonable flexibility. 
That part of the Guide which was particularly pertinent to this 
y 
study was the section on Professional Laboratory Experiences: 
11 The whole arrary of laboratory experiences, including stu-
dent t'eaching and field work, should be designed to make real the 
concepts that are developed through reading, lectures, audio 
visual aids, and discussion; to help the student develop skill in 
applying the concepts being developed; and to help him identifY 
those aspects of his preparation to which he needs to give further 
attention. For the achievement of all of these purposes, it is 
essential that the laboratory experiences be clos~ly allied in 
time and nature to the related courses. 
11 The range of professional laboratory experiences should 
1/American Association for Health, Physical Education, and Recreation, 
Evaluation Standards and GuideJ_!~tional Education Association, 
Washington, 1959· 
3./Ibid., p. 22. 
15 
include ~stematic observation, initial limited participation, and 
subse.quent full participation in the kinds of activities in which 
the student will later engage as a teacher or leader. Student 
teaching· or field work should be the culmination of'the total 
laboratory experience. Such experience should go beyond the 
teaching of a group of children in a classroom. The nature and 
scope.of laboratory experiences will, therefore, be appraised in 
terms of their promise in making concepts meaningful and fostering 
the studentts skill in doing the total job of the teacher or group 
leader. 11 
The Guide listed several provisions Which should be included in 
arranging for laboratory experiences. Those which were pertinent to the 
study at hand are as follows; There should be a working·relationship 
between the institution and the schools or community agencies in which 
laboratory experiences are provided; this .should include effective plan-
ning, unhampered administration, adequate supervision, and careful evalu-
ation. School£ or agencies should be of high quality and the personnel 
participating shouldcassume partnership responsibility in all aspects of 
the program. The responsibi1ity of the institution, the laboratory 
school, and a supervising teacher in the school should be clearly deline-
ated. The institution should provide adequate supervision of the students 
by well-qualified members of the regular faculty. 
The Guide further stated that infor.mation with regard to professional 
laboratory experiences should be designed to help the evaluators and 
others understand the provisions and arrangements of the program.. This 
information should include: 
1. Description of the working relationship between the institution 
and the schools or agencies to cover 
a. the number and location of participating schools and agencies 
16 
b. the number of students assigned to a supervisor 
c. the provisions for holding planning conferences with 
administrators and teachers 
2. Description of time and credit arrangement for teaching and 
field work t.o indicate 
a. various tnne arrangements and teaching schedules 
b. amount of credit given for teaching or field work 
5· Report on the supervision of student teaching or field work 
to cover 
a. assignment of teachers to schools and/or to supervising 
teachers and agency supervisors 
b. number of titles of faculty responsible for supervision 
c. amount of time giv~n by college supervisors to supervi-
.Y 
a ion. 
Internship.-- Many studies have been made and many books have been 
written during the last few decades that have related directly or in-
?:/ 
directly to the broad area of teacher training. Some have be~n classi-
fied as general ones dealing with the entire pr·ogram for the training of 
1/Ibid., pp. 22-24. 
2/Dwight K. Curtis and Leonard O.Andrews, Guiding Your Student Teacher, 
Prentice-Hall, Inc., New York, 1955· 
3./P. W. /Kurachek, 11Present Practices and Methods of Supervising Practice 
Teachers in Physical Education, 11 Research Quarterly (March, 1941), 
12:151-140. . 
5/R· A· Snyder and H. A· Scott, Professional Preparation in Health, 
Physical Education and Recreation, McGraw-Hill Book Company, Inc., New 
York, 1954. 
?:/Khnball Wiles, supervision for Better Schools, Prentice-Hall, Inc., New 
York, 1955· 
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teachers, others have been limited to a study of student teaching, ap-
prenticeEhip~ or internship. There is a wealth of information regarding 
student teaching or practice teaching on the undergraduate level--its 
value, importance, its supervision and just how the different teacher 
training schools attempt t,o.meet the challenge of improving the student 
or practice teaching program~ The writer, however, was specifically con-
earned with practical experience at the· graduate level and with one of 
the more recent methods being tried·in different schools throughout the 
country on both the graduate and undergraduate level-that of 11 intern-
ship. 11 
Internship in junior college teaching was .described by Leon M. y 
Henderson. This is a guided prograin of experience under selected, 
competent and trained faculty for the development of 11undarstanding 
attitudes, skills and habits11 in the prospective instructors. This 
internship may be undertaken by the student in any one of the three 
levels of graduate degrees in the college of education--mastery of edu-
cation, specialist in education or doctor of education. At the end of 
the samester the intern is evaluated by conferences with the directing 
professor and the coordinator. The following observations were made 
after eight years of the program's existence: 
1. There could be intercollege and interdepartmental cooperation 
when there ware no strict jurisdictional lines for new programs 
YLeon M. Henderson, 11 An Internship in Junior Oollege Teaching," Junior 
Oollage Journal (March, 1957), 27:388-396. 
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and when junior college faculty would work with graduate schools 
in the internship program. 
2. Internship is valuable for screening prospective junior college 
teachers and provides them with experiences they need in a multi-
purpose institution like a community junior college. 
). Internship is a motivator of research~ which is so much needed 
for the· improvement of college teaching. 
4. Internship deserves administrative and financial support in a 
university. 
An internship of supervising teachers of student teachers was initi-
ated in four. colleges in the Atlanta (Georgia) area to promote the appli-
cation and the content of skills of required courses taught in student 
teaching and to promote continuous guidance of the supervising teaching y 
during the supervision of the students 1 laboratory experience. Evalua-
tion of the supervising~~teacher during this period of internship includes 
weekly and monthly reports to the supervisor~ frequent observation, 
analysis and appraisal by the supervisor of the guidance afforded the 
student teacher during his student teaching; periodic cooperative evalu-
ation conferences between supervising teacher and supervisor of intern-
ship. 
The appraisal instrument used focused on guidance of student 
teaching: 
1. Through helping the student teacher to identify and apply 
}/Helen A. Whiting~ "Internship of Supervising Teachers and Its 
Appraisal, 11 Educational Administration and Supervision (January, 1957) 3 
4):2)-)2. 
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principles of education learned in college 
2. By showing knowledge and special techniques of guiding student 
teachers 
). Revealing those personal and professional characteristics essen-
tial to supervising teacher. 
The evaluation rating was 11 highly satisfactory~ 11 11 satisf'actory, 11 and 
11 needs help. 11 
In his article 11 Planning and Evaluating Experiences in Educational y 
Administration11 Olarence A· Newell outlined the purpose and the possible 
activities of interns in elementary school supervision and secondary 
school administration. He concluded that interns should be given some 
genuine administrative responsibilities--that 1made work' for the intern 
is undesirable; that'each individual should be helped to develop in his 
own way through planning and evaluation of the learning process. Plan-
ning and evaluation of internship experience need to be consistent with 
the basic convictions about learning and the democratic process. Intern~ 
ship experience can be improved by the development of appropriate tech-
niques for planning and evaluation. 
At Northeastern University (Boston) those students preparing for 
?} 
teaching careers may enroll in a 5-year cooperative plan. Students 
1/0larence A• Newell_, 11 Planning and Evaluating Internship Experiences in 
Educational Administration, 11 Journal of Teacher Education (June, 1956), 
7:159-161. 
YLester S. Vander Werf, 11 Interns Help Teachers, 11 .Amerinan;, School 
Board Journal (June~ 1957), 1)5: 25-26. 
11 They Learn by Inte:rning, 11 School Executive (August, 1957L 
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give their full time to the basic course of study during their freshman 
year. Beginning with the sophomore year the students are divided into 
two divisions-one group to work for pay where they can offer their ser-
vices and gain experience in the field of their choice in the pu~ic 
schools of Massachusetts, and the other group to attend classes and 
study. The groups alternate and for a calendar year each student has 
twenty-five weeks on the campus, one 10-week and one 16-week period on 
the job, and one week of vacation. Faculty mambers carefully supervise 
all cooperative work assignments~ Duties include helping with clerical 
details, noon-hour supervision, assignments and.in general deal with ex-
perience that the student teacher heeds. 
The purpose of this program is to enable qualified teachers to work 
more effectively and to give the school system an opportunity to appraise 
interns for fUture teaching positions. 
The San Diego intern teaching program was started in 1954 to supply y 
additional teachers for the elementary classroom. Under this plan 
graduates of an accredited college who met the other requirements attend-
ed a 9-week summer session which dealt with elementary school teaching. 
These graduates were assigned--in groups of four--to a particular elemen-
tary school and were under the direction of a master teacher who helped 
them 11 learn to teach. 11 One night a week these teachers (graduates) 
attended a class in methods at San Diego State College. After on year 
of teaching and two summers at San Diego State Oo~lege, the intern 
l/J. Sherrick Fisher and Frances Frantschy, i1san Diego Interns Teachers,u 
National Education Association Journal (April,. 1957), 46:244--245. 
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teacher was placed on the appropriate level with regular teachers and was 
paid accordingly. 
The following qualities were listed as essential to a good intern 
program: 
1. Adequate professional assistance for intern teachers 
2. A financial program that enables the intern to earn while 
learning . 
3· Correlated approach of college and public school to teacher 
education 
4. Public informed of the nature of the program in its effort to 
alleviate teacher shortage. 
y 
The proposal by Bergstrom of the University City (Missouri) Public 
Bchools contained the following suggested features which are somewhat 
similar to the Tennessee graduate assistantship plan: 
1. Internship to ·follow completion of 4-year program.for teaching 
- the interns would be certified to teach 
2. Interns would be hired by the school in the usual manner through 
an arrangement with a cooperating college which would accept 
him as a student 
3· Teacher load and salary would be one half that of a fUll time 
teacher 
4. Intern would spend full day at school and ·participate in most 
faculty activities 
YHoward E. Bergstrom, 11 Internship for Teachers at Half-Load and Half-
Pay; AnHypotheais, 11 Journal of Teacher Education (September, 1956), 
7:206-212. 
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5· Intern would receive guidance and supervision from college 
advisor and credit for work 
6. Remainder of course work needed would be ~aken in summer session. 
Selection would be from those recommended by colleges following an 
examination of creden~ials so tha~ the best qualified could be chosen by 
the school. 
Supervision would be mainly in the hands of the building principal; 
a master ~eacher would be assigned and would provide the supervisi~n 
and guidance. Time would be allotted for an exchange of observation be-
tween the intern and the supervising teacher. These observations would 
be followed by conferences. Inasmuch as the intern would be a real and 
not a student teacher, the rOle of the college supervisor would be sec-
ondary. He would help the interns in a college 11 problems 11 course and 
in weekly seminar of interns within a cer~in area for the purpose of 
sharing common problems. 
Advantages of this plan would be (1) to relieve the ~eacher short-
age, (2) to help with the cost of education, and (3) to combine full 
time job and opportunities. 
y 
John J. Figueroa, lecturer in education from the University College 
of the West Indies, reported on what he considered to be 11 interesting 
and imaginative 11 experiments at Harvard, Johns Hopkins and Cornell Uni.:... 
varsities to improve the present state of teacher education. These are 
YJol:m J .. Figueroa, "Postgraduate Teacher Eduoation-~Some Experiments 
in the USA, 11 Universities Quarterly (November) 1958), 1)!57-82. 
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based upon the internship plan whereby for one half their post graduate 
university course, the inte~ns wo~k as responsible part-time membe~s of 
a local education system. For instance, the Harvard plan provides for 
the graduate training to begin in the summer by observing the regulation 
sunnner sessions of the public schools in Newton, Massachusetts. This in-
eludes classes, school organization and class activities. With the be~ 
ginning of the fall term one half the graduate students take over the 
teaching responsibilities and the other half take their academic course 
work at Harvard. At the halfWay podnt these two groups change. 
This plan has increased the training period from one school year to 
nearly a full calendar year~ It· provides for an early and comprehensive 
six-weeks indoctrination period before students assume teaching responsi-
bilities. It recognizes the proqlem of supervision and that merely 
teaching does not improve one 1 s teaching. Although supervision could be 
a probJJem of divided authority, actually it brings university depart-
mente of education and the schools much close~ togethe~. 
The internship program helps the schools by providing a full time 
teacher and helps the student by providing him with money for hie educa-
tional fe~e. More important_, it removes the student in training from the 
status of an outsider. He is a regular member of the staff and is re-
sponsible for the work of a full class. 
y 
Freesburne reported on.the inauguration of a practice teaching 
program in psychology at the master's level at Bowling Green State 
yoecil M. Freesburne_, 11 A Practical Teaching Progrs.m for M. A· Candida tee 
in Psychology, 11 The American Psychologist (January, 1952),.7:22-2). 
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University (Ohio) in 1948. In this program the graduate students taught 
- -
a unit of undergraduate psychology at the University under the supervision 
of the regular instructor~ When the article appeared in print in 1952, 
Freesburne reported that the program had been accepted as an im.portap,t 
part of the graduate training at Bowling Green. 
. y 
The purpose of a study by Jones was to examine internship programs 
in the professional education.of elementary and secondary teachers. 
This study dealt with graduate programs in which graduate students as 
interns were responsible wholly or in part to local school authorities. 
Jones used the questionnaire technique in securing information as to the 
1. The stated objectives of the existing internship programs 
2. The present practices in organization and administration of 
these programs 
?• The principles generally recognized by leaders in the field of 
teacher education as being desirable principles undergirding 
the organization of internship programs 
4. The extent to which existing practices conform with these 
basic principles. 
Some of the major findings as stated by Jones were: 
1. Internship programs are not directed toward the attainment of 
a single dominating and most important a~, but rather toward 
the attainment of a number of goals, chief among which are: 
1/Howard Robert Jones, Internship in Teacher Education, Unpublished 
Doctoral Dissertation, Yale University; New Haven, Connecticut, 1940. 
a. 
b. 
Integrating the theory and practice in the profe.ssional 
education of teachers 
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Insuring that the beginning teacher secures his first year's 
experience in a school situation conducive to professional 
growth 
c. Providing a mheme of teacher induction in which there is 
adequate and competent supervision 
d. Providing a program of professional preparation of teachers 
in which learning is based on doing 
e. Making possible gradual induction into the work of teaching. 
2. The major fUnctions of existing internship programs are identi-
cal with one exception_, the aims which leaders in teacher educa-
tion state should be the major aims of internship. Leaders in 
teacher education would add the fUnction of having internship 
provide a try-out period in which it can be determined whether 
the beginning teacher possesses the qualifications required of 
a good teacher. 
3· Provision is made in nearly all internship programs for acquaint-
ing the intern with the major responsibilities involved in in-
structional plannin~ and classroom teaching. 
4. Interns in most internship programs have some responsibility in 
connection with the direction of extra~curricular activities. 
5•. Approximately six out of seven of the former interns and four 
out of five of the cooperating teachers consider internship a 
valuable and worthwhile induction procedure. 
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Practices, principles and procedures of existing programs of intern~ 
y 
ship were analyzed in a study by Stephenson. The questionnaire was used 
for securing data and was sent to two groups: (1) representatives of 
forty colleges and universities that were providing an internship program 
for the training of secondary school teachers; and (2) a jury of twenty-
four specialists in teacher training. The questionnaire sent to the in-
situtions sought information about existing internship programs, and the 
one sent to the jury dealt with the theoretical aspects of internship. 
Some of the conclusions presented by Stephenson were: 
1. The principal objectives of internship should be to provide the 
' prospective teacher with wider practical experience in teaching 
in the tield and to give him greater confidence in his own abil-
ity to meet the problems of fUll time teaching. 
2. It is not the time at which internship is provided that is 
important, but the type of program that is provided. 
). Internship permits a closer integration of theory and practice. 
4. Internship should be considered as an integral part of teacher 
education. 
The current literature reviewed above indicated that there is a 
recognition of the value of more practical experience and training for 
teachers on both the undergraduate and the graduate levels; that there 
is an attempt to meet this need and, at the same time, permit the student 
to earn while he learns; that it is a means to alleviate the teacher 
1JHarold H. Stephenson, Internship in Preparation of Secondary School 
Teachers, Unpublished Doctoral Dissertation, University of Wyoming, 
Laramie, 1949. 
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shortage. Although each plan is different, one or more of the above 
features is an underlying characteristic of all. 
Other teacher training studies.-- Other studies from periodicals 
which might have a relationship to the problem at hand were examined. 
Some of these are reviewed below. 
In his article on 11Professional Education of Physical Education 
y 
Teachers, 11 Okta.vec stated that the worth of a product is judged by 
inspecting the means used to obtain it. He suggested methods to be 
used to get true knowledge for professional curriculum and training: 
1. Study the practictioner in the field as to the work demanded of 
him; his ability and efficiency in taking full advantage of his 
materials 
2. Study society and institutions to discover present conditions 
and needs and possible future conditions and needs. 
Emphasis should be on what the student does with his knowledge--not 
on getting the knowledge, but on using it. As society changes and the 
needs of society change~ there is also·change in the needs of professional 
physical education. 
y 
In line with this thinking of needed change McCloy said there is 
11 
•••• need to re-evaluate about every decade the criteria upon which we 
base our judgment as to the values of any given material for instruction. 
YFrank L. Oktavec, 11Prof'essiona.l Education of' Physical Education Teachers, 11 
Research Quarterly (October, 19)0), 1:62-77· 
ycha.rles H. McCloy, 11 Needed Research in· the Field of Progress in Physical 
Education, 11 Research Quarterly (October, 1931L2:78. 
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We should evaluate the old and create the new--create the new in order 
to accomplish our objectives. 11 
IIGuiding Principles in Teacher 'Braining from Public School Point 
y 
of View 11 contained statements from teachers as to their impressions 
of their training. Many expressed a desire for more practice teaching 
and more practical work in all courses and less theory3 a wider program 
of state and city organizations and suggested that the professors visit 
the field oftener for first hand information on existing problems. The 
correlation between training received and actual teaching situations 
was not high and a need for closer contact between the college and public 
schools was indicated. y 
In a study to determine the current practices in student teaching 
and supervision3 questionnaires were sent to 159 teacher-training insti-
tutions to obtain information regarding the policies and procedures 
with reference to student teaching and supervision. The information 
could be summarized as follows: (1) student teaching with credit is r~ 
quired3 (2) there is little opportunity for more than the required 
amount of student teaching, although some option is given for choice 
of teaching situations; (?) the student teachers are guided by a part-
time supervisor through the traditional supervisory methods of conference, 
meetings once a week3 demonstration teaching and class visitationj 
jjv. s. Blanchard;, 11 Guiding Principles in Teacher Training from Public 
School Point of View, 11 Research Quarterly (May, 1952), Volume 5, 
Number 2:81-92. 
yo. o .. Jackson, 11 0urrent Practices in Student Teaching and Supervision,u 
Research Quarterly (March, 19?2), Volume 3, Number 1:152-158. 
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(4) student teaching occurs moat generally in junior and senior high 
schools with limited opportunity afforded fo~ teaching in the elementary 
grades~ on playgrounds, and in college and university situations. 
A chart to be used to locate teaching difficulties in physical 
}} 
education was prepared by Graybeal with the idea that supervisors could 
give more definite help to teachers if they knew the difficulties that 
probably would be encountered and that the data could be of value in 
teacher-training courses. The first step was to set up objectives of 
instruction; next~ an analysis was made of the methods of teaching by 
which these objectives could be achieved. The difficulties were located 
through an analysis of the literature on method and through observed dif-
ficulties in actual practice. 
2/ 
Kebric~ studied the problems of beginning teachers of physical educa-
tion in the high schools and concluded as follows~ 
1. An evaluation of the present teacher-education program should 
be made to determine whether or not it is meeting the needs of 
the students. 
2. Administrators, supervisors, teachers and stud~nts should plan 
cooperatively in o~der to adjust the program on the basis of 
the above evaluation. 
3· More emphasis should be placed on the physical education program 
in rural schools because the largest number of teachers begin 
YElizabeth Graybeal, 11 A study of Teaching Difficulties in Physical 
Education, 11 Research QUarterly (May, 1939), Volume 10, Number 2:84-91 • 
.§/Burt M. Kebric, "Problems of Beginning Teachers in Physical Education 
in High Schools of California_, 11 Research Quarterly (March" 194.5)~ Volume 16, 
Number 1 :42-48. 
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their experience there. 
4. More opportunities should be provided in courses for application 
of what is learned to practical teaching si tua tiona by integra-
tion of course work and field work. 
5· Teacher-pupil relationships should be improved through more ef-
fective counseling and guidance based on friendly interest and 
genuine desire to help the student. 
6. Student awareness should be developed regarding the problems in 
the field, their causes and effects, and efficient methods for 
dealing with them. 
It was further suggested that better contacts be maintained with 
graduates and former students after they leave college. A regular follow-
up service would serve as a check on teacher training; periodic ~uestion-
nairas, news letters and bulletins would be included. y 
Resick conducted a study which he entitled "Methods of Evaluating 
student Teachers. 11 The purpose of this study wasto examine practices of 
evaluating student teachers in physical education~ to determine what 
sound practices should be and to submit suggested policies which would 
serve as a basis for a functional plan to evaluate student teaching in 
physical education. 
A questionnaire was sent to teacher-education institutions offering 
either a major or a minor in physical education. The first part of the 
questionnaire was designed to determine current practices in evaluation 
.f/Mstthew c. Resick, "Methods of Evaluating Student Teaching, 11 Research 
Quarterly (October, 195)), Volume 24, Number 3:345-351. · 
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of student teaching; the second part requested the respondent to describe 
what they believe to be 1 ideal 1 practices. 
The findings were summarized as follows: 
1. student teachers are placed in various situations for their 
laboratory experiences. Respondents favored less use of uni-
versity classes; some recommended a combination of experiences. 
2. Institutions reported varying practices regarding: credit 
given for student teadhing with a recommendation of adjustable 
humber of hours to meet the differing needs of individual 
students; number of weekly teaching hours; types of experiencesj 
and evaluation. 
). Data-gathering devices used by the institutions included (1) 
informal conferences, (2) rating scales, ( ;5) seminars; ( 4) 
anecdotal reports~ and (5) student teaching logs. It was rec-
ommended to use all more frequently. 
4. Evaluation was used for academic grades, as a basis of recom-
mendation for placement, as an aid in counseling student 
teachers, for information for the hiring superintendent, as a 
means of judging strengths and weaknesses in teacher-education 
programs, and as a motivation for self~evaluation by student 
teachers. 
5· Some of the problems which confront persons responsible for 
student teaching were listed as the need for better rating 
scales, lack of consistency ~n rating by supervising teacher, 
lack of objective rating, and lack of time for proper 
observation, evaluation, and counseling. 
The criteria selected which seemed pertinent to this study and the 
resulting suggested policies for 'evaluation were: 
1. Each teacher-training institution should develop a rating scale 
to fit its own situation. 
2. More than one type of rating should be used in the evaluation 
of student teaching in physical education. 
). Evaluation should be a continuous process. 
4. The length of t~e devoted to student teaching should be increas-
ed in most institutions, and the internship plan should be used 
wherever administratively feasible. y 
Lusk has stated that institutions are in agreement as to the values 
of in-service education; that it is realized that no preparation program 
for teachers can include all the things the prospective teacher will need 
throughout his life. It is necessary, therefore, that he continues 
growth while on the job. 
Institutions of higher learning need to become more sensitive to 
teacher needs and provide more meaningfUl experiences. An in-service 
program should be based upon sound human organizational principles and 
the program should be a cooperative and democratic undertaking. Planning 
should indicate (1) specific procedures, (2) method of operation, (3) 
time schedule, (4) records of action and (5) personnel involved. 
1/Georgia L. Lusk, In~Service Teacher Education, State Department of 
Education, New Mexico, 1957, pp. 6-16. 
CRAFTER III 
BACKGROUND AND DESCRIPTION OF THE TENNESSEE 
GRADUATE ASSISTANTSHIP PROGRAM 
1. Origin and General Development 
Widespread usage of graduate assistantship grants.-- For some time 
the granting of fellowships, assistantships, and scholarships to quali-
fied students at the graduate level has been a common practice in prac-
tically every school which offers graduate work. The value and::..im.por-
tance of such financial aid are recognized and accepted, and the United 
States Office of Education has recently undertaken a study of the avail-
ability of financial 9,ssistance to students. in higher education. At the 
present time universities, industrial organizations~ business concerns, 
and individuals make possible financial aid to students. 
An inspection of a sampling of university catalogs revealed that 
assistantships were available-in many departments of the various univer-
sities, including the related departments of health, physical education, 
recreation and athletics. Descriptions of these assistantships indicated 
they varied in details as to the amount of work, stipend, and payment of 
maintenance fees, but the principal services required of the assistants 
were fUndamentally the same and were concerned with teaching, coaching, 
and research within the departments. 
-:?:?-
Tennessee graduate assistantship plan.--, The Department of Physical 
Education and Recreation of the University of Tennessee had had similar 
assistantships within its department. In 1948 the idea was conceived to 
increase and enlarge upon these assistantships by inaugurating a plan in 
which graduate students would work part time in local schools and agencies 
while doing graduate study in physical education and recreation. 
An examin&tion of that part of the University of Tennessee Catalog 
for 1948-49 dealing with scholarships and assistantships indicated that 
no local school system, tax-supported agency 1 or community chest-supported 
organization offered a scholarship of any type. 
After a study of the circumstances, conditions and facets involved 
was made, the groundwork was laid for an innovational plan which would 
provide trained workers to the local schools and agencies for part-time 
services at a nominal fee and which would meet the need of providing fi-
nancial help to worthy students so that they could oontinue their higher 
education. 
Inaugurating the program.-- In formulating the framework and specific 
plans for the proposed program, basic assumptions were made regarding its 
objectives and· the ways to achieve them. However, because of the unique-
ness of the project, it was impossible to foresee all of the problems that 
might arise; consequently the original procedure and details of the program 
were purposely flexible and subject to change. 
Inasmuch as the program was inaugurated on an experimental basis, it 
was felt that it would be wise to begin prudently with only a few graduate 
assistants and a limited number of schools and agencies participating. The 
first year, 1949-50~ the Knoxville Oity Sc~pol System, the Young Men's 
Christian Association and the Young Women 1s Christian Association were af-
filiated with the program and each group sponsored two assistants. The 
University Physical Education and Recreation Department sponsored four as-
sistants under the same plan. The graduate assistants in Knoxville city 
schools taught physical education in elementary schools; the assistants 
with the Young Men t s Christian Association and the Young Wo!Ilen 1 s Christian 
Association worked in the activity programs of those agencies; the Univer-
sity assistants taught in the University physical education service program. 
The first years were characterized by trial and experiment -- some 
procedures proving successful ~nd acceptable and others requiring change 
or modification. There was concern for both organizational achievement 
and maintenance, and each step in the administration of the program was 
subjected to informal appraisal. For instance, at the outset, the schools 
and agencies paid the assistants directly.. This procedure proved unsatis-
factory for a number of reasons and resulted in the present arrangement of 
·having the local schools and agencies pay the amount of the stipend to the 
University which, in turn, pays the graduate assistants. 
The areas of work to be done by th~ assistants were not specifically 
described in the beginning. Upon several occasions the assistants were 
assigned bus duty as their main responsibility; this consisted of supervis~ 
ing the arrival and departure of children riding the school buso Such as-
signments indicated not only the need for a more detailed explanation of 
job assignments on the part of both the physical education department and 
the participating schools and agencies but also the need for more complete 
.?6 
understanding of :the respective reapon~ibilities of each for the assist-
antship program. 
The present program.-- There were numerous other problems and obsta-
olea encountered during the first years. However .. through the cooperative 
and coordinated planning and efforts of the groups participating with the 
University adm.inistra tion and the physical education staff, a detailed 
workable arrangement was effected whereby graduate students would work 
fifteen hours per week in a teaching, ooaching or recreation leadership 
capacity fbr a period of nine months in return for a stipend of an estab~ 
lished amount to be paid over a period:of twelve months. During this time 
the assistants would be enrolled for twelve hours of graduate work each 
quarter of the regular school year,· and complete the master of science 
degree requirements during the summer quarter, enabling them to fulfill 
academic requirements in one year or four qull!rters. The students partici-
' pating in this plan would be classified as 11 in-state 11 students and would 
pay in-state maintenance fees. 
2. Purpose of the Present Program 
Overall purpose.~- Generally speaking, the purpose of assistantships 
is to give financial aid to qualified students in exchange for services to 
help them meet part of their education expense. 
In accordance with this purpose the Tannessee graduate assistantship 
program was initiated to give practicalJ on-the-job experience in physical 
education and recreation to students doing graduate study and thereby to 
prepare them bette,r for teaching and recreation leadership. 
This overall purpose was based upon three .separate objectives, each 
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being peculiar to a particular group concerned with the assistantship pro-
gram. The first was to aid the students, the second was to aid the parti-
cipating schoeis and agencies 3 and the third was to aid the physical educa-
tion and recreation department. 
There has been no change in the original objectives and they continue 
to be the basis for the program today. 
Aid to the students.-- Under this assistantship plan students receive 
financial assistance and gain practical experience while they are doing 
graduate study. The financial assistahce is nbt expected to finance oQm-
pletely the year of study but is intended to serve merely as an aid. How-
ever~ in some instances it does make possible a year of graduate study for 
desei<ving and promising students who could not otherwise afford such an 
opportunity. In the early years of the program the stipend was ~750.00; 
at th~t time) the amount of in-state maintenance fees to be paid by the 
student amounte~ to $50.00 per quarter. Recently the stipend has been 
increased to $1000.00 and the maintenance fees increased to $75.00 per 
quarter. 
Occasionally, gradUate assistants have been selected who had previously 
had a year or more of teaching or recreation leadership experience. Re-
gardless of this fact, the assistantships presented a new situation and a 
challenge to them and the advantage of working under supervision and guid-
ance concurrent with their study. It is generally recognized that a good 
teacher never stops learning and that he continues to develop his basic 
knowledge and skill throughout his career. It is likely that the person 
with experience at several levels of education has an advantage in 
appreciating the total process, andthe greater the variety of experience 
the more ability the teacher will have to understand and to cope with a 
number of different situations. Varied experiences often arouse profes""" 
sional interest in specialized areas not previously considered as career 
possibilities. 
In nearly all instances~ however, the graduate assistants accepted 
for the program have had no recreation leadership nor teaching experience 
other than student teaching. The assistantships afford them their first 
on-the-job practical training in teaching or recreation~ 
The assistants are in no sense student teachers but are, rather, in 
complete charge of their respective classes and the planning for them. 
Some assistants have supervisory responsibilities in the elementary 
schools; they have the role of demonstrating various physical education 
activities and of st.l.pervising and helping the classroom teachers in their 
presentation of physical education activities to their students. The 
assistants doing recreation work assume actual responsibility for the 
programs and program leadership on a part-time basis. 
The authority and responsibilities of all these part-time workers 
are comparable to those of regular staff -members, yet the assistants are 
under supervision by members of both the school system or agency and the 
physical education and recreation department of the University. They have 
the benefit of constructive guidance andthe confidence that their super-
visors are ready and willing to help them at any time. 
Aid to the local schools and agencies.-- At the present time school 
systems and recreation agencies are in need of competent workers and are 
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well aware of the lack of qualified personnel. Through the graduate assis~ 
antship plan an attempt is made to recruit capable persons to take part 
in the program. Those who apply for graduate assistantships have already 
been certified for teaching and_, therefore, the participating schools have 
an opportunity to bring into their own systems enthusiastic, eager-to-
learn young teachers at a minimum cost. With this additional personnel 
it may be possible for the participating groups to work toward an expan-
sion of their programs. 
In many instances, applicants are awarded assistantships in a field 
which is not their major area of interest at the time. An example of 
this is the assistantship in recreational therapy at the State Mental 
Hospital. The type of work in that assignment might not appeal to the 
assistant at first; but some students who have been awarded such an as-
sistantship have fbund the work so rewarding that they have subsequently 
chosen it as a profession. Others, although not selecting such work as 
a career, are now doing volunteer work in that area as an outgrowth of 
their assistantship experience. Still others have indicated their appre-
ciation for having been introduced to this area new to them. 
Graduate assistants assigned to elementary schools did not always 
indicate a preference for such work prior to their appointment. However, 
af'ter working with children of elementary school age many have been in-
stilled with a sincere and profound interest in that area, and upon 
graduation have accepted positions in elementary school education. 
Aid to the physical education and recreation department.-- Every 
graduate school is interested in recruiting promising students, and 
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teacher-education institutions have a particular responsibility in select-
ing high-quality students to enter the teaching profession. 
In recruiting students for the Tennessee graduate assistantship 
program, recommendations of qualified students are requested from teacher-
training institutions. This process usually results in the receipt of 
applications from graduate students who possess those traits generally 
accepted as desirable for prospective teachers, and who possess the poten~ 
tial to make good teachers. The advanced study and practical experience 
of the assistants foster their professional growth and training so that 
upon graduation they are prepared to assume their roles as teachers and 
leaders in the field of physical education and recreation. 
A second aid to the department is received from the graduate assist-
ants who, in their capactiy.as part-time teachers and recreation leaders 
are in an excellent position to experience first hand the problems of the 
beginning teacher and recreation leader. These assistants can convey to 
the university a truer picture of the present-day agency and school pro-
grams and the needs of those working in them, so that training offered 
by the university will be more nearly in keeping with the needs. A more 
comprehensive understanding of the situations which are likely to exist in 
the schools and therefore to confront the beginning teacher and recreation 
leader enables more attention to be focused upon that which will better 
train the teacher to meet teacher needs. Education theory can be more 
closely adapted to practical use. 
5· Participating School Systems and Agencies 
Before deciding which groups might be interested in participating in 
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the plan it was necessary to determine those having programs in or closely 
related to physical education and recreation. 
Schools.-- Tennessee state law requires that all schools provide for 
the teaching of physical education. In the local area involved in the 
present study, the grade school classroom teacher is charged with the re-
sponsibility of this teaching. For this reason, the school administra-
tors readily understood and appreciated the advantage of the services 
which could be rendered by graduate assistants with a major in physical 
education, and thus qualified and interested in teaching physical educa-
tion. Therefore, where budgets permitted, securing the cooperation of 
school administrators presented no problem. 
nyu groups.-- The Young Men' a Christian Association and the Young 
Women's Christian Association have always taken great pride in providing 
physical education and in planning recreational activities for youth and 
adult groups. Graduate assistants with a major in physical education had 
no difficulty in becoming a part of these programs. However, this sponsor-
ship of assistants did not continue after three years' participation be-
cause these two organizations concluded that it would be more beneficial 
to them to recruit their own workers for permanent positions than to 
continue to utilize part-time workers. 
Recreation agencies.-- Recreation agencies usually have need of 
extra workers but securing adequately trained recreation leaders on a part-
time employment basis is not always easy, and volunteer help can serve only 
in a limited capacity. Generally speaking, wherever budgets permitted, 
recreation agencies agreed to sponsor assistantships. As a rule, their 
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programs fit very nicely into the schedule of the· graduate students be-
cause of the fact that during the school year the local recreation pro-
grams usually operate in the late afternoon and night. 
The Eastern State Mental Hospital, in Knoxville, provides an exten-
sive recreation program for the majority of its patients. The field of 
recreational therapy in mental hospitals is a comparatively new field and 
one which presents a challenge to graduate assistants assigned to this 
institution. 
Original groups participating.-- During.the first year in which the 
graduate assistantship program was in operation, three groups outside 
the University were asked to participate; ,each one agreed to do so. These 
were the Knoxville City School System, the Young Men's Christian Associa-
tion and the Young Women 1 s Christian .As.sociation; each organization agreed 
to sponsor two assistants. The University Physical Education and Recrea-
tion Department sponsored four assistants. 
During the next few years other groups were affiliated with the 
program. A checking back over the years indicated that the following ad-
ditional agencies participated in the program at one time or another but 
were not sponsoring assistants at the time of this writing: 
1. Church Street Methodist Church 4. Jewish Community Center 
2. Council of Community Agencies 5· Knoxville Boys Club. 
?· Juvenile Home 
Present participants.-- At the present time cfije~ school systems and 
three agencies are considered regular participants. They include the 
following: 
Schools 
1. Knoxville Oity School System 
2. Knox Oounty School System 
). Tennessee School for the Deaf 
4. University of Tennessee 
5· Webb School (private school) 
. .Agencies 
6. Eastern State Mental 
Hospital 
7· Knox Oounty Welfare 
Department 
8. Knoxville Recreation 
Bureau. 
Tracing the participation by the different groups disclosed that 
from the above group the Knoxville Oity School System and the Physical 
Education and Recreation Department of the University of Tennessee have 
engaged in the program every year since its inauguration. The Knox Oounty 
School System joined the program in 1951 and has continued each year since 
then. The Knoxville Recreation Bureau and the Eastern State Mental Hospi-
tal have participated for five years and plan to continue to do so; the 
Tennessee School fo~ the Deaf has been in the program for three years. 
The Knox Oounty Welfare Department and Webb School are newcome~s to the 
program,- being in their first year. of participation; both have indicated 
they will continue in the program for the 1960-61 school year. 
Stabilization of participation.-- During the 10 years in which the 
graduate assistantship program has been in existence a total of 15 differ-
ent agencies have participated at one time or another. Any lack of con-
tinued participation has been due to various causes such as ·inability to 
bear the financial burden or lack of budgetary a.pprova.l. 
There are several questions with respect to participation which must 
be considered by a. school or agency~ Oan the school (or agency) financial-
ly afford this type of service1 Will it help the school (or agency) program1 
Can a new assistant or several assistants pick up each year where others 
left off and make the program a continuuus one1 It is extremely important 
that the outside groups that participate work with the University's physi-
cal education and recreation staff in complete harmony and understanding. 
With eight organizations and nearly thirty graduate assistants taking 
part in the program each year~ no effort is presently planned to encourage 
new agencies or fbrmer participating agencies to join. There may be a 
slight variation from year to year but~ generally speaking 1 the program is 
now stabilized and no extensive expansion is anticipated. 
4. Graduate Assistants and Their Services 
Recruitment of assistants.-- The recruitment of graduate assistants 
is accomplished by four main methods: 
1. Each year, on or about January 5, descriptive flyers and applica-
tion forms are sent to selected teacher-training schools in the 
South. This material is sent to the dean~ the placement bureau, 
and the head of the department of physical education of each 
school. 1hey~ in turn,. are requested to pass on the information 
to graduating seniors who might be qualified and interested in 
applying. 
2. Personal contact is employed by all staff members as a means of 
recruitment. Although recruitment is the assigned responsibility 
of one staff member~ all other members of the staff are likewise 
on the alert for promising prospects. Visits to other colleges 
or attendance at local, state, sectional or national professional 
meetings present occasions for recruitment. 
3· A statement regarding the availability of graduate assistantships 
is sent to the Journal of Health3 Physical Education and Recrea-
tion for publication in the section 11News Across the Nation" of 
the December or January issue. The same information is sent to 
the National Recreation Association for periodical publication. 
4. Alumni~ particularly former graduate assistants, who are in. 
teacher-training positions are asked to recommend qualified 
students. This is felt to be a particularly desirable way of 
securing prospective assistants. Former students and assistants 
understand the program and what it has to offer and they are in 
a position to recommend those students who would be assets to 
the program and who could best benefit from it. 
Qualifications of applicants.-- To be eligible for selection, candi-
dates must have received a bachelor 1 s degree from an accredited college 
or university prior to the opening of the school year for which the.· ap-
pointment is made and must have had adequate undergraduate preparation in 
physical education and/or recreation. 
Information requested on the application includes ( 1) personal hie-
toryj (2) particular interests in physical education and recreation fields, 
and (3) abilities to teach activities in physical education and recreation 
programs. (Application form appears in the Appendix.) 
Selection of assistants.-- The administrators of the participating 
school systems and agencies select the assistants for their respective 
schools and agencies from the application file supplied by the University 
physical education and recreation department. 
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During the early years of the program, making a selection of assist-
ante was not a particular problem and there was no designated rou~ine for 
the order of selection. The first year, for example, ten assistants were 
selected by four participating groups from approximately twenty applicants. 
' In the spring, as ·each group was ready to make a selection, the file was 
requested and the selection made within 24 hours. This amounted to a 
first-come, first-served·arrangement~ 
However, as more schools and agencies were involved and the number 
of assistants to be selected increased 3 the use of this method created a 
problem. A rotation plan was devised and is in operation at present. The 
participating groups were placed in numerical order with Number 1 getting 
first choice, Number 2 getting second choice and so on. The next year the 
group that had received first choice moved to second place and the group 
that had been last was moved to first. This rotation process has proved 
successful and seemingly answers the problem of equitable selection 
procedure. 
Services of the assistants.-- The services of the graduate assistants 
can be classified into three main areas: teaching physical education, 
leading recreation, and coaching athletics. 
The area of teaching physical education includes teaching any or all 
types of activities normally taught in the elementary, secondary, and 
university programs. The duties include planning for every class to be 
taught and assuming complete responsibility for it. 
As another phase of teaching, one group of assistants serves as 
supervisors of classroom teachers during the physical education class 
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period. The assistants cooperate with the teachers in planning what 
should be covered in their physical education program in accordance With 
the Guide.(the physical education teaching manual)supplied to each 
teacher. The assistants help the teachers apply and activate the program 
as f'ound in the Guide. 
Recreation leadership involves planning and directing the progr~s 
in local recreation centers. This includes activities f'or elementary and 
secondary school children3 young adults, and old peoplew Hospital recrea-
tion is ~nother aspect of' recreation in which the assistants are respon-
sible f'or recreation f'or patients in the state mental hospital. This is 
classif'ied as recreational therapy and is quite different from the recrea-
tion in recreation centers or on playgrounds. 
Although athletic coaching is one of the areas of service of the 
assistants, there has been only one instance of' an assistant's serving 
in this capacity. In this case, as a high school varsity basketball 
coach, he was responsible for all coaching duties with the exception of 
schedule making. 
Summary.-- In the foregoing pages, the writer has attempted to de-
scr~be the physical education and r.ecreation graduate assistantship pro-
gram now in operation at the University of Tennessee and to explain 
briefly how it originated, its purpose, and the roles of participating 
organizations and graduate assistants. Begun as an experiment, the plan 
is currently accepted as a satisfactory method of providing financial aid 
and practical supervised experience for those serving as assistants in 
exchange f'or part-time services. 
CHAPTER IV 
PROCEDURE USED IN DEVELOPING .AN JNSTRUMENT FOR EVALUATION 
OF THE GRApUATE ASSISTANTSHIP PROGRAM 
1. Analysis of the Program 
A careful study of every phase of the assistantship program was 
made by the writer in order to facilitate a decision regarding the main 
divisions Of the instrument to be used in the evaluation of the program. 
A determination of the general functions of the program was necessary so 
that there could be proper classification and eventual evaluation of these 
various features. This called for an investigation of the program as a 
whole 3 its organization and its operation. 
Recommended divisions of administrative processes.-- The examination 
of the program as a whole called for a survey of the general ad.ministra-
tive processes considered to be essential for the successful operation of 
any program. Different authorities on administration have grouped these 
elements under various headings. 
y 
In dealing with educational administration Sears has classified the 
activities as those concerned with (1) planning, (2) organizing, (5) 
direction, (4) coordination, and (5) control. Recognizing the need for 
!(Jesse B. Sears, The Nature of the Administrative Process, McGraw-Hill 
Book Company, Inc., New York, 1950. 
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staff involvement, Gregg divided the processes into seven parts~ (1) 
decision making.; ( 2) planning; (:;5) organizing; ( 4) communicating; (5) in-
fluencing; (6) coordinating; and (7) evaluating. The American Associa-
't/ 
tion of School Administrators listed the following five areas as impor-
tant in accomplishing the purpose of an undertaking: (l) ~lanning; (2) 
allocation; (3) stimulation; (4) coordination; and (5) evaluation. 
These and other similar divisions by authorities indicated that al-
though each au~hority may have his own preferred terminology, whatever 
descriptive terms were used, all the tasks of educational administration 
should be directed toward improving the teaching or learning programs. 
In consideration of the above-mentioned processes, the writer re-
viewed the graduate assistantship progl:'am from the viewpoint of the 
initial or planning stage, the organization~to include communication and 
coordination-and the overall .administrative process. 
Initial planning and organization of the assistantship program.--
From the beginning, the entire physical education and recreation staff 
of the university participated in the planning and organization of the 
graduate assistantship program. This resulted in a coordinated program 
under the direction of one person. The duties were grouped according to 
function and certain units of duties, e. g., recruitment, orientation 
and supervision, were assigned to individual staff members. Other 
YRussell T. Gregg, 11 The Administrative Process, 11 Chapter VIII, The 
Administrative Behavior in Education, Roald F. Campbell and Russeii T. 
Gregg, Editors, Harper and Brothers Publishers, New York, 1957· 
2/American Association of School Administrators, Staff Relations in 
School Administration, AASA, Washington, 1955, Chapter 1. 
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duties due to their nature were maintained as total staff responsibili-
ties. 
Because of the separate activities and different units involved in 
the· assistantship program3 it was acknowledged that communication channels 
must be kept open and that there be a constant transfer of information, 
an exchange of knowledge and an appreciation of what was going on. In-
formal relationship through personal and direct contact makes for easier 
explanation3 interpretation and.tinderstanding which, in a program such as 
this, can be 8,.: determining factor in success or failure. For example, 
in the case of supervision it is important that there be complete under-
standing between the school {or agency) supervisor and the physical edu-
cation staff supervisor and a recognition of the role and the area of 
responsibility of each •. Without communication there can be no commonly 
understood and accepted purpose, nor can there be coordinated efforts. 
Duties according to time schedule.-- There must be organization to 
clarity and distribute responsibilities and authority among individuals · 
and groups. Each person must have a definite understanding as to just 
what he is responsible for and how his duties fit in with those of the 
others. Not only must the activities be consistent with each other but 
they must be performed at the proper time. When activities are depend-
ent upon each other, it is necessary to determine their sequence and to 
make an estimate of the time required for each of the steps. That is, 
recruitment of graduate assistants must be planned for andrompleted in 
ample time for subsequent selection and appointment. 
In surveying a program such asthe one under consideration it was 
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appa~ent that duties must be accomplished each year in conformity with a 
certain planned schedule of time. Allowan~e should be made for a certain 
amount of leeway but the general sequence should ~amain the same. These 
main steps, with their ~espective various ramifications, were: 
1. Procurement of applications from ppospective assistants 
2. Selection and appointment of the assistants 
3· Orientation of the assistants 
4. Supe~vision of the assistants 
5· Work of the assistants on the job 
6. P~acement of assistants in jobs after graduation. 
Major divisions of the program.-- A study of the graduate assistan~ 
ship program and of the step-by-step procedure of its operation convinced 
the write~ that the divisions of the program fo~ this study should be ac-
cording to function and in consideration of the time schedule. The fol-
lowing major areas were decided upon by the writer as the most logical 
grouping and as the grouping that would best lend itself to an appraisal 
of the program by means of an evaluation instrument: 
1. Organization and administ~ation 
2. Recruitment of graduate assistants 
3· Selection of assistants by agencies and school systems 
4. Orientation of a.ss istants 
5· Supervision of assistants 
6. On-the-job evaluation 
7. Job placement and follow up. 
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2. Questionnaire to Former Graduate Students 
It was the belief of the writer that those who had served as graduate 
assistants could give valuable information regarding the operation of 
the assistantship program as a result of individual and personal apprais-
al of the aspects of the program with which they were familiar. Having 
had actual experience in the in-service training plan this group could 
supply facts and opinions that might be extremely helpful in formulat-
ing the instrument for evaluation. 
For this purpose the use of the questionnaire was decided upon as 
the best means of gathering data from these former students who, after 
graduation, were li,ring in many different sections of the United States 
and the great majority of whom had continued to be professionally in-
volved.in education. 
Scope and nature of the questionnaire.-- The first important step 
was to decide what information was to be sought from these former as-
sistants and what should be included in the questionnaire. 
The entire process of participation in the program by the assist-
ants was analyzed with the thought of formulating questions which would 
be within the comprehension of.the former assistants and which would 
elicit important and worthwhile information regarding the program. The 
assistants' connection with the program seemed to tall naturally into 
certain main divisions: (1) recruitment and selection; (2) orientation.; 
()) in-service teaching and recreation leadership experiencej ( 4) super-
vision; and (5) job placement. In addition, the writer felt that a 
general evaluation of the program should be included in the questionnaire. 
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For this purpose, a sixth section was designated as "evalua.tion. 11 
After a careful survey of the program and the assistants' part in 
it, a battery of questions dealing with those phases of the program 
which had directly concerned the assistants was prepared and arranged 
under each of the above-mentioned six divisions. 
Formulation of the questions.~- Before formulating the question-
naire, the writer reviewed the literature dealing with questionnaires 
.!1 
and the preparation of them. Samples of questionnaires were accumulated 
and examined. 
In constructing the que'stions, the writer tried to follow the a.c~ 
cepted standards and characteristics as suggested by the experts in 
field. 
1. The questionnaire was carefully prepared to cover the informa-
tion desired by the writer for the problem at hand. 
2. An attempt was made to word the questions simply, clearly, and 
1/.American Association for Health, Physical Education and Recreation, 
Research Methods Applied to Health, Ph sical Education, 
National Education Association, Washington, 1952,. pp. 
!/Oarter v. Good and Douglas E. Scates, Methods of Research, Appleton-
Oentury-Orofts, Inc., New York, 1954, PP• 604=6_?4. 
!(a. H. McOloy, Techniques of Research in Physical Education, State 
University of Iowa., Iowa Oity, pp. 15-19. Mimeographed • 
.!/Marjorie Phillips, "Problems of Questionnaire Investigation, 11 Research 
Quarterly (October, 1941), 12:528-5.?5· 
.!/Henry L. Smith and Johnny R. Smith, An Introduction to Research Educa-
tion, Educational Publications, Bloomington, Indiana, 1959, p. 202. 
YFrederick Lamson Whitney, Elements of Research, Prentice-Hall, Inc.,. 
New York, 1950, p. 142. 
in logical order. under the areas of the program with which the 
former graduate assistants were familiar. 
3• The wording was parefUlly checked to avoid the possibility o£ 
misinterpretation and ambiguity. 
4. Care was taken to avoid prejudicing the answer or being sugges-
ti ve and yet unstimula. ting. 
5· The writer desired to have the respondent give real considera.-
tion to the questions and answers and solicited suggestions. 
6. Although the majority of questions required a. qualitative 
answer, in some instances a. 11Yes 11 or 11 No 11 answer was requestedo 
In this latter type question a third response was permitted 
under 11 0an 1t reca.ll11 to avoid forcing an answer. 
. . 
7• Following each question, space wa.sprovided for any additional 
comments or suggestions which the former assistants might 
wish to make. 
Much of the requested information required subjective judgment or 
opinion. Although this is not generally recommended as a desirable 
characteristic of a questionnaire 3 inquiry as to opinions and attitudes 
is being used increasingly and is justified if the answers are recogniz-
ed as opinions. !n an investigation such as the one at hand, this type 
question and the resulting subjective reaction and opinion were essential 
to the study. 
Submission to jury for criticism.-- The first draft of the question-
naira was submitted to a local jury o£ eight, composed of members of 
the University of Tennessee physical education and recreation staff and 
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the staffs of' participating school systems and agencies who understood 
the program and were well informed ~egarding the dif'f'erent phases of' it. 
A request was made f'or their suggestions regarding wording and content 
of' the questionnaire. These suggestions and responses were considered 
in formulating the f'inal f'orm of' the questionnaire. 
General characte~istics of' the questionnaire. An attempt was made 
to do everything possible to make the questionnaire easy to answer. It 
was professionally printed to insure its being neat3 attractive and easy 
to read. The instructions were brief' but definite. The main categories 
were clearly separated and adequate space was provided for additional 
comments and f'or identifying information requested of' the respondents. 
Its size was convenient for handling and there was a uniform arrangement 
for answers to facilitate tabulation. 
Mailing of the questionnaire.~- The questionnaire and an acc~pany­
ing explanatory letter were mailed to 1?4 former graduate assistants 
whose a~dresses had been secured f'ram the physical education and recrea-
tion departmental file. To eliminate any inconvenience on the part of' 
the respondent, a stamped, self-addressed envelop to be used for the re-
turn of the questionnaire was included. ·.(A copy of the letter and the 
questionnaire appear in the Appendix.) 
Responses to the questionnaire.-- Within f'our weeks after mailing 
the questionnaire, five copies had been returned to the writer f'rom the 
post office because of insufficient or unknown address and 89 had been 
completed and returned by the respondents •. A follow-up postal card was 
sent to those failing to return the completed questionnaire and this 
reminder resulted in 2) additional replies. This brought the total num-
ber of responses to 111, or 86 per cent. 
The responses gave an insight into the gradua.tes 1 feelings as to 
the effectiveness of the program and in meeting the needs of the assist-
ants. The answers to the questions indicated some differences of opinion. 
These former students did not hesitate to express their feelings, and in 
many cases pointed out what they believed were strong and weak points of 
the program. Each comment, each suggestion and each response indicated 
a judgment of those who had experienced the program in operation. These 
suggestions and reactions we:re enlightening and helpful to the writer 
and he was able to incorporate the thinking and ideas of the former as-
sistants into the construction of an instrument to evaluate the p:rog:ram. 
The investigato:r :realized that :respondents might have a tendency to 
make favo:rable :responses and that the comments, suggestions, and opinions 
of forme:r assistants might not be unbiased. This p:robability was taken 
into conside:ration; :regardless of it, the retu:rns and enthusiasm indi-
cated by the former students were moat g:ratifYing. Each one seemed to 
feel free to respond in his own way without pressure of any kind. Of the 
111 who responded, about half of them wrote letters to accompany the 
questionnaire, expressing their appreciation of the opportunity they had 
had to participate in the program. With very few exceptions, the :respond-
ents stated that the year of in-service t:raining had been an outstanding 
and enriching experience. 
Analysis of the responses.-- The answers to the questionnaire were 
tabulated for use for the main purpose of this study--the development of 
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an instrument to evaluate the program. 
Inasmuch as the responses were checked according to f'ive-3 three-3 
or two-point ratings with varying terminology, the writer decided upon a 
division of' answers into two categories in order to simplify the analy-y 
sis and interpretation. .A 11 satisf'actory or yes 11 group and an 11unsatis-
factory or no 11 group appeared to be the most logical division and the 
one which would include the greatest number of' answers.. Some questions 
in the questionnaire provided for a 11 can 1t recall 11 answer; because of' 
the limited number of' these responses they were not included in the 
analysis. 
Wherever possible questionnaire responses were divided into the two 
above-mentioned groups in accordance with accepted procedure. Table 1 
shows the responses to the questions on a percentage basis. 
A few of' the questions did not lend thexnselves to the two-category 
division; some require~ special interpretation and therefore do not 
appear in Table 1. 
Replies to question Number 14-- 11Were you assigned responsibilities 
beyond your training7 11-~indioated that 15 per .cent had been assigned 
duties beyond their training; the remaining85 per cent felt they had not 
been. 
Three of' the questions under supervision were time questions. 
Question 12--How often were you supervised by university staff'? 11--reveal-
ed that the majority had been supervised only occasionally. Question 18 
1Joonf'erence with Dr. Woodrow Wyatt, statistician, Professor of' Education, 
College of' Education, University of Tennessee, Knoxville. 
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Table 1. Analysis of Questionnaire Responses 
Questions 
Recruitment and Selection 
1. Was the initial information you received 
describing the assistantship clear and 
understandable1' ~ • • • • • • • . .•. 
2. Was the infor~tion requested on the ap-
plication form clear and easy to under-
stand 1 • . • . • • • • . · • . • . 
:;. Vlas the information regarding your 
assistantship appointment clear as to: 
a. Stipend . • • . . • • • . . 
b. Tuition fees . • . • • • • .•• 
c. ~lhen to report • • • • ••• 
d. Where to report 
e. To whom to report . • .• 
f. Assigned duties 
g. Vacation dates of agency (or school) 
sponsoring your assistantship 
4. Were you notified of your appointment 
early enough in the spring to permit 
making satisfactory plans1 
5· Were you selected for an assistantship 
in the field of your interest'? · .• 
6. If your appointment was in a field not 
of your indicated interest., do you feel 
the experience was satisfactory1 •••• 
Orientation 
7. Was a university staff member available 
for conference shortly after your 
ar:rival1 ..... ., ....... "' .... 
8. Do you feel you received proper instruc~ 
tiona regarding the duties and responsi-
bilities pertinent to your assistant-
ship prior to assuming those duties1 
9· Was sufficient Mme allowed for 
orientation instructions1 
(continued on next page) 
Per Cent Ra tin_g_ 
Satis-
factory 
(Yesl 
100 
98 
96 
92 
91 
90 
73 
74 
92 
90 
97 
96 
90 
85 
Unsatis-
factory 
(Nol 
4 
0 
2 
4 
8 
9 
10 
27 
26 
8 
10 
4 
10 
15 
Table 1. (continued) 
Questions 
10. How would you rate the instructions you 
were given by the university personnel 
regarding your assistantship prior to 
assuming your duties'! • • • 
In-service Teaching and Recreation Leadership 
11. Did you have an opportunity to use your 
own initiative and creativeness? . 
12. Did you have an opportunity to try out 
new practices and teohniques1 
13. Did you feel you were a part ,of' the 
~chool (or agency) ataf'£1 .••• 
14. Were you assigned respon&ibilities 
beyond your training? 
15. Was there opportunity, to discuss problems 
of' your teaching or recreation leadership 
in related class course work at the 
universi ty'l • • • • • • • • • • • .. . 
16. Was there opportunity to ·put class theory 
from course work into actual p~actice in 
your assistantship? ~ . • • • • • • • • 
Supervision 
17. Ho;-r often ;orere you supervised by 
university staff'? • • • • • • • $ ¥ 
18. How often do you think visits should be 
made by the university supervisor? ••• 
19. How often do you think group conferences 
20. 
should be held'! • • .. • • • • • ~ • 
During your assistantship 3 was the super-
vision valuable in help~ng you to~ 
a. Develop more self-confidence . . . 
b. Develop your own teaching 
personality • • • • • • • • •• 
c. Recognize the importance of' planning 
and preparing your work 
d. Solve your teaching (or recreation 
leadership) problems .•••••• 
(concluded on next page) 
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Per Oent Ratin_g_ 
Satis-
factory 
(Yes) 
91 
82 
75 
59 
60 
88 
87 
Unsatis-
factory 
(No) 
15 
9 
18 
25 
41 
4o 
12 
25 
14 
Table 1. (concluded) 
Questions 
e. Understand the importance of' working 
with others • • • • • • • • • a • • 
f'. Recognize the importance of' self-
evaluation • • • : • • • • • 
21. How would you rate the supervision you 
:received 1 , . .. .. • • .. . ... .. ... lit • 
Job Placement 
22. Did you seek help from the department of' 
physical education and recreation for 
job placement1 . . . . • • • • • . . • 
23. Did the department of' physical education 
and recreation aid you in locating a 
position after graduation1 .••••• 
24. Did your assistantship experience help 
you in obtaining a:,position'l • • • .• 
25. Was your assistantship exper.ience of' value 
to you in your job after graduation'! •• 
26. Did the assistantship open up a new area 
of' interest to you1 
27. If' so, are you now .employed in this area 
of' interest1 • • . . • • • • • • • • o 
Evaluation 
28. Do you feel the assistantship helped to 
make you a better teacher (or recreation 
leader)1 .............. .. 
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Per Cent Rating 
Satis-
factory 
(Yes) 
88 
90 
81 
75 
50 
74 
88 
62 
99 
Unsatis-
factory 
(No) 
12 
10 
19 
25 
50 
26 
12 
1 
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dealt with the frequency of visits by the university supervisor; the 
responses indicated that the largest number ( 45 per cent) favored monthly 
visits as compared with the next highest percentage group of 29 per cent 
which favored visits ti'rice a month. Answers to Question 19 showed that 
41 per cent favored group conferences once a month while 35 per cent pre-
ferred having them twice a month. 
It was noted that although the former graduates indicated general 
approval and satisfaction with most areas of the program and its effec-
tiveness~ they also pointed out some of its weaknesses. The investiga-
tor was particularly interested in the weaknesses revealed by the re-
spondents in that these could be considered as an evaluation of the pro-
gram as well asfor use in formulating the instrument to evaluate the 
program. The weaknesses with the highest percentages were as follows: 
27 per cent felt that the information concerning assigned duties was 
not clear; 26 per cent felt that the information regarding vacation 
dates was not clear; 25 per cent indicated they did not feel they had 
been a part of the school or agency during their assistantship; 41 per 
cent indicated no provision was made for discussion in class course 
work of problems in teaching or recreation leadership; 40 per cent felt 
they could not put class theory into actual pra.c.tice in the assistant-
ship; and 50 per cent felt that the staff supervision was weak. 
The last four questions of the questionnaire dealt with a general 
·evaluation of the program. Financial aid, experience,and development of 
self-confidence--in that order--were the specific benefits most frequent-
ly listed by those answering the questionnaire. In responding to the 
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question asking for a listing of weaknesses of the program, the former 
assistants pointed out weaknesses in supervision, clarity of vacation 
dates, and in group conferences. 
;. Construction of the P::t<eliminary Instrument 
Selection of type of instrument.-- Evaluation includes all types of 
measuring instruments and it is impo::t<tant to select or develop the one 
which will best aid in the work to be done. Before beginning the con~ 
struction of the preliminary or pilot instrument_, the literature dealing 
with instruments used for evaluation of education and their construction 
was reviewedQ 
An examination of the types of evaluative instruments was unde::t<-
taken and the qualities of a check list as explained by some of the y 
authorities on educational ::t<esearch seemed to fulfill most nearly the 
requi::t<ements of such an inst::t<ument as the W::t<ite::t< was attempting to con-
st::t<uct. A check list is explained as any sort of device, simple o::t' 
complicated, which .contains the items to be observed. It p::t<ovides a 
means of calling attention to various aspects of a situation to see that 
l/John W. Best, Resea::t<ch in Education, P::t<entice-Hall, Inc., Englewood 
Cliffs, New Jersey~ 19.59, pp. 163-167. 
1/darter v. Good, A· s. Barr and Douglas E. Scates 3 The Methodology of 
Educational Resea::t<ch, Appleton-Century Co., New· York, 1935, p. 418. 
i1/J. P. Guilford, Psychomet::t<ic Methods, McGra'W-Hill Book Company, Inc., 
l954, Chapter XV. 
,YSm.ith and Smith, op .. cit., .p. 163. 
,YJacob W. Wrightstone, Joseph Justman and Irving Robbins, Evaluation 
in Modern Education,. American Book Company, New York, 1956& 
nothing of importance is overlooked, of checking against completeness of 
detail and of suggesting what would be the desirable procedure to follow 
in the progrwn. Inasmuch as the instrument to be constructed for the 
evaluation of-the in-service graduate assistantship program should permit 
a detailed examination of the various aspects of the program to determine 
how well it is fUnctioning and to indicate ways in which improvements 
might be made, the writer selected the check list as the device to be 
used. 
However~ the response to each statement of a pure check list is 
limited to an indication of the presence or absence of a condition or 
situation. In order to overcome this limitation and in compliance with 
. !I 
the recommendation of research authorities the writer decided to use a 
check list with a }-point rating scale.· Although the evaluation did not 
warrant a true rating scale device, this )-point rating with the assigned 
weights of 0-l-2 was added to aid in interpretation. 
Having decided upon the type of instrument to be used, the next 
step was to determine the content of it. 
Methods of gathering data.~ Four methods of identifYing appropriate 
topics for rating were used. 
l. The questionnaire. The questionnaire--its formulation, results, 
analysis, and the tabulation of the information derived from it 
--has been discussed in the preceding section. The data obtained 
in this manner were enlightening and helpful in determining ma~ 
l/lbid., P• 170. 
~Good and Scates, Methods of Research, p. 681. 
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of the statements to be included in the evaluative instrument. 
y 
2. The interview.-- McCloy has stated that the interview technique, 
although it is a time-consuming procedure, is an excellent means 
of procuring information and valuable data. In employing this 
method of gathering data, the writer--as the interviewer--tried 
to follow the suggested and accepted procedure for properly con-
ducting an interview. An appointment was made in advance with 
the administrators of the participating schools and agencies. 
The problem at hand was explained to them and a request was 
made for information pertinent to the program that could be con-
sidered for the instrument. An effort was made to elicit ideas 
and facts. In order to accomplish this, certain leading ques-
tiona were necessary to secure information regarding all aspects 
of the program with which the administrators were familiar. 
As in the case of the questionnaire this method of obtain-
ing data gave the writer an insight into the feelings of those 
closely' connected with the program as to what should be includ-
ed or provided for in it. In some respects the reaction of 
those questioned regarding the present practices amounted to an 
evaluation because it indicated some of the strengths and weak-
neeses as well as the 11 ideal 11 situation; 
). Introspection~ Unlike the questionnaire and the interview, 
both of which yielded specific infonnation through a definite 
process at an explicit time, introspection was a continual 
1/McOloy, Techniques of Researdh in Physical Education, p. 22. 
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process throughout the study and was conducted simultaneously 
with the other data-gathering methods. It amounted to a very 
critical scrutiny of the graduate assistantship program so that 
the writer would understand and appreciate every possible detail 
of it. It was concerned with program planning, program operat-
ing and program evaluating. 
4. Review of literature. Although an examination of the literature 
fai~ed to reveal an in-service program such as the one being 
studied or an instrument to evaluate such a program, there 
were found, however, many books and sections of books, articles 
and studies on evaluation in education, on educational adminis-
tration, on practice teaching and its supervision, and on in-
ternship. Some were applicable, some were not; but as a whole 
the writer gleaned a great deal from the literature. 
Oontent of the instrument.-- Using these four methods of gathering 
data, the writer was able to accumulate a wealth of information that 
might be pertinent to the study~ All possible relat.ed data were recorded 
and. scrutinized closely. The statements that were applicable were revis-
ed, combined, and refined until they were suitable for use in the instru-
ment. 
1. Administration and organization. Through introspection and 
interviews with administrators connected with the graduate 
assistantship program, the plan appeared to be successful and 
functioning smoothly and effectively. However, in an effort to 
determine the procedures which would be most nearly in keeping 
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with those recommended by authorities in educational administra-
tion, the literature dealing with this phase of the program was 
studied and those features and reco~endations which applied to 
the assistantship program were recorded in detail. 
2. Recruitment and selection. The problem of selecting students 
for training in the field of physical education was studied by 
y' 
Blesh. The results of his study indicated that (l) personality, 
(2) skills in physical education activities, (3) cooperation with 
individuals and groups, (4) interest in teaching as a profession, 
and (5) intelligence and academic achievement, in the order 
listed, were considere~ meat important factors in selection. 
Blesh further concluded that there was a definite need for 
standards, based upon the above factors, in the selection of 
students for training in physical education. 
The most commonly used devices for selection include per-
sonal history, letters of reco~endation, interview and aca-
demic marks. The method of recruitment and. selection of gradu-
ate assistants for the in~service program was examined in light 
of its success and in consideration of the recommended features. 
)· Orientation. Because orientation requires not only acquainting 
the graduate assistant with the university but also with the 
school (or agency), most of the specific items to be included in 
the instrument were the result of introspe<~tion and the 
,YT. E. Blesh, "Correlations Between Success in Student Teaching and Suc-
cess on the Job, 11 Research Quarterly (October, 1942), 1):)97-:599· 
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questionnaire. General orientation procedures discussed in the 
literature were also incorporated into the instrument. 
4. Supervision. Supervision is one of the most important features 
of the graduate assistantship program and there is almost no 
limite to the literatur.e dealing with the subject of supervision; 
most of which, however, is at the undergraduate level. The 
writer examined books and articles for possible standards to 
be used and recorded all those recommendations which might be 
pertinent to the assistantship program. Some of the many 
statements on this list were deleted, combined and/or reworded 
until the writer felt he had an inclusive grouping of meaning-
ful and worthwhile. standards. 
The results of the writer's questionnaire provided valuable 
information which was incorporated into the instrument. 
5· On-the-job evaluation. In· guiding student growth there must be 
evaluation. This may be accomplished through various proced-
ures such as conferences, observations, reports, and rating 
seal es. 
No rating scale had been developed to be used by the super-
visors in evaluating the graduate assistants in the in-service 
program of this study. For this reason the writer felt it nec-
essary to construct such a scale. Rating scales from different 
colleges and universities and the available pertinent literature 
were examined. 
Three different preliminary rating scales wel:'e developed: 
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(1) to be used for those assistants teaching in the schools; 
(2) to be used for those assistants having supervisory duties 
in the schoolsj and (.?) to be used for those assistants doing 
recreation leadership work in the hospital or in the agencies. 
Each proposed scale was submitted to judges for their critici&ms 
and suggestions. Following this procedure the final scales 
were accepted and adopted for use. (The three rating scales 
appear in the Appendix.) 
6.. Job placement and follo;.r up.. 11A training school should con-
sider its work is bun begun when it graduates a student. 
It should follow her in her teaching positions, which 
should in large measure be found for her by the school, 
and promote her as her ability warrants. It should 
stimulate strong teachers to continue study of a re-
search nature, and attempt to locate weaker graduates 
in posi tiona where only good routine work is demanded 
of them. 11,Y 
The information obtain~d from the questionnaire responses 
was viewed in relation to the above quotation and in relation to 
additional facts and recommendations covered in the literature~. 
When the writer felt he had procured as much available knowledge and 
expert opinion as he could, the findings were assembled and categorized, 
and the pilot instrument was prepared. 
The pilot instrument.-- A very comprehensive and detailed list of 
statements was made for each main area of (1) organization and administra-
tion, (2) recruitment, (.?) selection, (4) orientation, (5) supervision, 
(6) on-the-job evaluation, and (7) job placement and follow up. These 
.YHelen McKinstry, 11Evaluation of Qualities and Capacities Essential to 
Teaching Success, 11· Research Quarterly (December, 19.?.?), Volume 4., Number 
4:22. 
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statements were reworked--with fUrther elimination in some cases--until 
the writer had. covered all important facets which should be included for 
the evaluation of the assistantship program without overlapping or being 
too detailed. Oare was taken that the wording was simple, understand-
able and unambiguous. 
In order to ·provide for a better.evaluation of the assistantship 
program, the instrument was divided into three sections. 
1. The first section was one which permitted an evaluation of the 
overall graduate assistantship program as indicated by the 
seven main areas listed above. 
2. The second section provided for evaluation by the participating 
schools; it was concerned with the school's evaluation of the 
graduate assistantship program as conducted by the physical 
education department of the university. This section did not 
include all seven divisions because the schools would not be 
in position to evaluate all the phases. Only those which di-
rectly concerned the schools were included~ There were: (1) 
organization and administration; (2) selection; ()) orientation; 
(4) supervision; and (5) on-the-job evaluation. 
). The third section was constructed for use by the participating 
agencies in evaluating those divisions of the graduate assistant-
ship program with which they were familiar. The five divisional 
headings were identical with those for Section II, dealing with 
the schools, but the statements under them dealt with the situa-
tion in the agencies. 
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No at~empt was made to include in the instrument anything that could 
be construed as an attempt to evaluate either the agency or the school 
system and their participation. The instrument was concerned with an 
evaluation of the physical education and recreation department's opera-
tion of the graduate assistantship program. (The pilot instrument ap-
pears in the Appendix.) 
4. Selection.of the Jurors 
One of the major steps in this study,was the selection of a jury, 
the main function of which was to look critically at the instrument. 
Division of the jury into three groups.-- The writer believed that 
those who had been affiliated with the program in same capacity would 
be able to furnish constructive criticisn because of their closeness to 
and understanding of its operation. This classification included two 
distinct groups--(1) those who had served in some administrative capac-
ity, and (2) those former students who bad served as graduate assistants. 
In order to obtain additional and more objective criticisn and suggestions, 
the writer felt that it would be desirable and helpful to have the reac-
tion of physical education leaders who were in no way connected with the 
program but who did have a limited knowledge and understanding of it. 
J~y I: Cooperating administrators.-- The writer personally called 
upon the prospeotive local jurors and discussed the problem with them. 
Each offered his fullest ooperation and expressed a willingness to do 
anything he could to aid in the development of an instrument for evalua-
tion. 
This group was composed of those who at one time or another had 
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worked closely with various phases of the program., three of whom bad been 
working with it since its beginning. One representative (from the Boys 
Club) who had participated in the program for two years and then withdrew 
was purposely included in the group. The remaining members had been af-
filiated with the program for the past three to five years. Each and 
every one of the jurors was an expert in his field of work. Members of 
the local jury are listed below: 
1. Mr Sid Acuff 5· Mr. A· W. Hobt 
Director of Recreational Therapy 
Eastern State Hospital 
2. Mr. Conley Aiken 
Director of Physical Education 
Head., Department of Physi-
cal Education and Recre-
ation 
University of Tennessee 
and Athletics 6. Mr. Sam Jones 
Tennessee School for the Deaf 
).. Mr •. Fred Bedelle 
Supervis.or of Physical Education 
Director of Physical Educa-
tion and athletics 
Knoxville City Schools 
Knox County Schools 7• Dr .. G. ·F. Brady 
4. Mr. Maynard Glenn 
Director of Recreation 
City of Knoxville 
Professor of Physical Educa-
tion 
University of Tennessee 
8. Mr. Hal Stephens 
Director~ Knoxville Boys 
Club 
City of Knoxville 
Jury II: Selected interested specialists.-- A letter was sent to 
ten persons in college or university work who were familiar with the· pro-
gram but who were not affiliated with it. The letter explained the prob-
lem and asked them to participate. (The letter appears in the Appendix.) 
Each of the ten agreed to take part in the development of the instrument 
and are identified as members of Jury II. 
1. Dr. Galen Drewry 6. 
Professor of Administration 
and Supervision 
College of Education 
University of Tennessee 
Knoxville, Tennessee 
2.. Dr. Ray Duncan 7• 
Dean, College of Physical 
Education 
Dr. Montgomery Johnston 
Professor of Curriculum 
and Instruction 
College of Education 
University of Tennessee 
Knoxville, Tennessee 
Dr~ Constance Mynatt 
Professor of Physical 
:Education 
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West Virginia University 
Morgantown, West Virginia 
East Tennessee State College 
Johnson City, Tennessee 
;. Professor Mary Fitzpatrick 89 
Chairman, Women 1 s Division 
of Physical Education 
Austin Peay State College 
Clarksville, Tennessee 
4. Professor Oscar Gunkler 9· 
Head, Department of P~sical 
.ll!ducation 
Berea College 
Berea, Kentucky 
5· Professor Olive Iler 10. 
Chairman, Department of Physical 
Education and Health 
Longwood College 
Farmville, Virginia 
Dr. Glen P. Reeder 
Assistant Professor of 
Physical Education 
East Carolina College 
Greenville, North Carolina 
Dr. Sid Rice 
Head:~ Department of 
Physical Education 
Centenary College 
Shreveport, Louisiana 
Dr .. Fran Riel 
Head, Department of 
Physical Education 
Middle Tennessee State 
College 
Murfreesboro$ Tennessee 
Jury III: Former graduate assistants.-- The third jury was 
selected from. former students who had completed the master of science 
degree at the University of Tennessee under the graduate assistantship 
plan and who had gone into teaching in teacher~training colleges or 
universities in various parts of the country. An effort was made to ob-
tain persons who had served in the assistantship program at varying 
periods--dating from the beginning and including the most recent year. 
A letter was written to thirteen former graduate assistants asking 
for their cooperation. (A copy of the letter appears in the Appendix.) 
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One person did not reply to the request in time to participate in the 
study. The twelve who accepted the invitation to·partioipate are listed 
below as members of Jury III. 
1.. Miss Jane Grier Bell 
Associate Professor of 
Phys ica 1 Education 
Georgia Teachers College 
Collegeb9ro, Georgia 
2. Mr. Earl Bentley 
Instructor of Physical 
Education 
Morehead State College 
Morehead, Kentucky 
3· Miss Irma Caton 
Associate Professor of 
Physical Education 
Concord College 
Athens, West Virginia 
4. Mr. Frank Clements 
Head, Department of Physical 
Education 
Columbus Sate College 
Columbus, Georgia 
5· Mr. Robert Denton 
Instructor of Physical 
Education 
Arkansas State College. 
Jonesboro, Arkansas 
6. Miss Mary Frances Estes 
Instructor of Physical 
Eiucation 
Centenary College 
Shreveport~ Louisiana 
7e Miss Betty Giles 
Assistant Professor of Physical 
Education 
UT Martin Braneh 
Martin, Tennessee 
8. Miss Edith Largen 
Assistant Professor of Physical 
Education 
Maryville College 
Maryville, Tennessee 
9· Miss Jane Moore 
Instructor of Physieal 
Education 
Auburn University 
Auburn, Alabama 
10. Miss Sybil Seward 
Instructor of Physical 
Education 
Linfield College 
McMinnville, Oregon 
11. Miss Catherine Stulb 
Instructor of Physical. 
Education 
Newark State College 
Union, New Jersey 
12. Miss Dorothy Quisenberry 
Instructor of Physical 
Education 
University of Colorado 
Boulder, Colorado 
Instrument submitted to the jury.-- The pilot instrument was sub-
mitted to the jury for critical examination and for suggestions. The 
jurors were asked to rate each statement in the instrument as follows: 
1. Acceptable - statement approved and accepted 
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2. Unacceptable - statement unnecessary or unacceptable 
?· Needs revision - idea acceptable but statement needs rewording. 
Space was allowed for any detailed suggestions or criticisms which 
the jurors might wish to make. 
5a Validity and Reliability 
Jury responses studied.-- Instruments were sent to ?0 jurors and 29 
were returned. As each pilot instrument was return~, the suggestions 
and critici&ms of each juror were recorded. The responses were carefully 
examined and considered in relation to the instrument, in light of the 
informative data previously collected by the writer and in accordance 
with the following procedures: 
1. Items or statements receiving unanimous acceptance were retained 
as approved for the instrument. This was in keeping with the 
generally accepted practice of retaining an item having 75 per 
cent or mo_re agreement among the jurors, which level of agree-
ment was accepted by the writer. 
2. Suggestions regarding rewording or rephrasing were critically 
examined. If the meaning could be preserved, yet further clari-
fied by rewording, the change was made. 
?· New items were studied and considered for possible incorporation 
into the instrumente 
4. In those instances where items overlapped, they were combined 
into one statement. 
5· Those items rated as unnecessary were closely scrutinized. If 
the OCatement were covered elsewhere or if it dealt with a point 
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of definitely minor importance, it was deleted. 
Changes in the instrument.-- It was determined that two items rated 
as unnecessary by the jurors were satisfactorily covered elsewhe~e in the 
instrument and they were deleted for this reason. 
Two new items were suggested by one member of the jury for inclusion 
in the instrument. One was found to be covered in another place. The 
second was incorporated into the instrument because it was a statement of 
merit that had not previously been included. 
The most helpful suggestions by the jury were those regarding re-
wording. With the changing of a word and/or shifting of a phrase, sev-
eral statements were made easier to read and understande 
Validation of the instrument.~ The writer had intended originally 
to rework the first (pilot) instrument and submit the second instrument 
to the jury for their acceptance. However, due to the fact that the 
pilot instrument was changed so slightly, this plan of submitting the 
second instrument to the jury was abandoned, and the second instrument as 
developed by making the changes in the pilot instrument suggested by the 
jury became the final instrument. 
In accordance with the generally accepted procedure for validation, 
this instrument was established as being a valid one due to the nearly 
complete agreement and approval of those having knowledge of the program 
and having examined the pilot instrument. 
Reliability.-- Reliability, as well as validity, is a characteris-
tic of a good measuring device. 
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McCloy has stated that reliability is generally determined by a 
correlation of the results of one trial with those of another trial~ 
?) 
Thorndike~ in writing the section concerned with reliability of measure-
ment for the Encyclopedia of Educational Research~ suggested four tech-
niques as procedures for determining reliability: repetition or the 
test-retest technique; use of equivalent or alternate forms; use of 
split-halves or odd-even technique; and the Kuder-Richardson technique. 
These procedures have been accepted as the standard means of checking 
reliability. According to Research Methods Applied to Health_, Physical 
2/ 
Education and Recreation the nature of the instrument determines the 
choice of techniques in establishing reliability and validity. 
In an effort to determine the reliability of the instrument involved 
in this study, the writer found that none of the procedures customarily 
used could be satisfactorily applied. Alternate forms could not be 
adapted for use because the form and the content of the instrument were 
the result of extensive study and preparation~ and an attempt to formu-
late another such instrument would be impractical. Split-halves could 
not be used because the statements of the instrument were not of a 
comparable nature and the instrument could not be divided into parts of 
l/McCloy and Young, Tests and Measurements in Health and Physical Education, 
p. 33· 
,S!Walter s. Monroe, Encyclopedia of Educational Research, The MacMillan 
Company, New York, 1950, 1016. · 
.2/Research Methods Applied ·to Health, Physical Education a.nd Recreation, 
p. 401. 
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equal importance. To employ the Kuder-Richardson technique would require 
-a determination of the standard deviation and of the mean; the instrument 
in this ~tudy did not lend itself to such a statistical procedure. 
The test-retest technique seemed to be the only method that could be 
used to any degree to check the reliability of the instrument. However, 
the use of this technique was dismissed as being objectionable and useless. 
It was objectionable in that there were so few persons familiar enough 
with the program to qualify as raters. The test-retest technique would 
involve those persons who had already served as membel.'ei of the jury in ex-
amining the pilot inst:rument and some who would be called upon again later 
to apply the instrument. Had the WI.'iter felt this procedul.'e was neces-
sa:ry., it could have been accomplished; however, inasmuch as there had 
been agi.'eement among the juro:rs as to the content of the instrument this 
had constituted validation of it and the writel' accepted this as a means 
of likewise determining its reliability. Furthermore, the very nature of 
the instrument., although not lending itself I.'eadily to the us~l reliabil-
Y 
ity checks, was such that :reliability by inspection was accepted. 
SummaEY·-- Oriticisms of the pilot inst:rument as suggested by the jury 
were recorded, and justifiable changes were made according to approved 
procedures. The validity of the instrument was established as a result 
of 75 per cent or more agreement by the jury. No specific method was em-
ployed to check reliability; however, a degree of this quality was recog-
nized as a result of the established validity. 
yoonferencea with specialists in education statistics: Dr. Raymotl.d 
Shrader., Depa:rtmetl.t of Psychology, University of Tennessee; Dr. Woodrow 
Wyatt, Oollege of Education, University of Tennessee. 
CHAPTER V 
THE INSTRUMENT AND ITS APPLICATION 
Summary of construction of the instrument.-~ The purpose of the 
study was to develop an instrument to evalUate an in-service graduate 
assistantship program in physical education and recreation. 
The procedure followed in constructing the instrument·~ has been 
presented in Chapter IV. As discussed in the foregoing pages, data 
were collected in considerable detail by means of interviews and confer-
enaes with persons familiar with the program, introspection, a question-
naire sent to former students, and a very comprehensive study of the 
literature. The information thus obtained dealt with: evaluation in 
education and instrument development; educational administration; teacher 
training programs--particularly those at the graduate level-- with ape-
cial attention directed toward recruitment and selection, orientation, 
supervision, evaluation, and eventual placement of the in;....service teacher~ 
• 
Material for use was selected and classified according to the divi-
sions of the program as decided upon for easier evaluation; the state-
mente were refined, restated and included in the pilot instrument which 
was submitted to a select group of jurors for criticism and validation. 
The forthcoming suggestions from the jury were carefully studied and 
justifiable changes Wt:~re made in the instrument. 
The final inBctrument is shown on the pages that follow. 
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INSTRUMENT FOR EVALUATION OF AN IN-SERVICE GRADUATE ASSISTANTSHIP 
PROGRAM IN PHYSICAL EDUCATION AND RECREATION 
Explanation: 
The instrt.llllent is composed of three sections~ 
In Section I the staff of the department of physical education 
and recreation of the university examines and 
evaluates itself with respect to the various phases 
of the assistantship program. 
In Section II the administrators of the participating schools and 
school systems evaluate those phases of the graduate 
assistantship program which concern them. 
In Section III the administrators of the participating agencies 
evaluate those phases of the graduate assistantship 
program with which they are concerned. 
The administrators of the schools and agencies do not evaluate 
themselves--they evaluate the graduate assistantship program as 
conducted by the department of physical education and recreation. 
Section I. For the University 
Instructions: 
Check each statement under the appropriate heading in accordance with 
the practiced procedure of the program being evaluated. 
ORGANIZATION AND ADMINISTRATION 
1. Physical education and recreation graduate 
assistantship program coordinated by one 
person 
To 
Some 
Yes Extent No 
( ) ( ) ( ) 
.. 
(Organization and Administration - University - cont 1d.) 
To 
some 
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Yes Extent No 
2. Specific areas of responsibility assigned to 
individual staff members in keeping with their 
abilities and interests 
). Areas of responsibility and duties clearly , 
defined in writing 
4. Assistantship program plan made known to 
interested schools and agencies in the area 
5· Amount of stipend established by physical 
education and recreation department 
6. As.sistantship agreements between physical 
education and recreation department and 
participating school systems and agencies 
made in writing 
7· Arrangement for payment of stipend made 
between treasurer's office of the university 
and each participating school system and 
agency 
8. Applications from prospective assistants 
secured and processed 
9· Selection of assistants made by each partic-
ipating school system and agency from appli-
cation file 
10. Selectees notified immediately and sent 
contract by physical education and recrea-
tion department 
11. Assistants recommended by physical education 
and recreation department to university 
administration for appointment 
12. Assistants kept informed concerning their 
respective appointments 
l). Physical education and recreation staff 
members assigned liaison duties fDr partic-
ipating school systems and agencies 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
(. ) ( ) 
( ) ( ) 
( ) ( ) 
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(Organization and Administration - University ~ cont'd.) 
14. Close communication and cooperation maintained 
between university and participating schools 
and agencies 
15. Mutual understanding between university and 
participating schools and agencies regarding 
their respective programs 
16. Participating school systems and agencies 
advised immediately of any change in policy 
RECRUITMENT OF GRADUATE ASSISTANTS (University) 
1. Recruitment coordinated by one staff member 
2. Entire staff alerted for possible prospective 
assistants 
). Announcement of available assistantships 
sent to Journal of Health, Physical Education 
and Recreation by November 15 for publication 
in December or January issue 
4. Assistantship announcement sent by November 15 
to National Recreation Association for publi-
cation 
5· Description of graduate assistantship oppor-
tunities, flyer for bulletin boardJ letter of 
explanation; application blank included in 
information for mailing .. 
6. Descriptive information mailed to selected 
. teache:r~training colleges and universities by 
January 5 of each Y.ear 
7. Descriptive information sent to each college 
head of physical educationj dean of students, 
and placement bureau 
8. Letter requesting names of outstanding 
prospects sent to former graduate assistants 
now in teaching positions 
To 
Some 
Yes Extent No 
( ) ( ) ( ) 
( ) ( ) ( ) 
( . ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) - ( ) ( ) 
( ) ( ) ( ) 
(Recruitment - University - cont 1d.) 
To 
Some 
82. 
Yes Extent No 
9· Announcement of graduate assistantship program 
made in senior classes 
10. Assistantship information made available at 
professional meetings 
11. Completed applications processed as received 
12.. Recommendation forms sent immediately to 
references listed by applicants 
1). Complete application file procured on all 
applicants 
SELECTION OF GRADUATE ASSISTANTS (University) 
1. Total number of graduate assistants desired 
by participating schools and agencies 
( ) 
( ) 
( ) 
( ) 
( ) 
ascertained by university by March l ( ) 
2.. Applicants interviewed if possible ( ) 
). Applications screened by staff according to 
listed qualifications and recommendations ( ) 
4. Complete file of applications made available 
to participating school systems and agencies 
according to rotation plan ( ) 
5· Letter and contract sent immediately to each 
selectee ( ) 
6. Respective duties, vacation periods and other 
detailed instructions and information explained 
in letter to each selectee ( ) 
7. Record kept on status Of each application ( ) 
8. School system (or agency) notified immediately 
of assistant's acceptance or rejection ( ) 
9. Appointments, promptly recommended to university 
admin-istration by physical education and recrea'-
tion department ( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
(Selection ~ University - cont 1d.) 
10. Letter sent by May 1 to those applicants 
not selected 
ORIENTATION OF GRADUATE ASSISTANTS (University) 
To 
Some 
Yes Extent No 
( ) ( ) ( ) 
L Orientation coordinated by one staff member ( ) ( ) ( ) 
2. Assistants notified by mail regarding dateJ 
time, place, and person in charge of initial 
orientation meetings ( ) ( ) ( ) 
). Assistants orientated for one week before begin~ 
ning actual work ( ) ( ) ( ) 
4. Specific time provided for later meetings ( ) ( ) ( ) 
5· Meetings well planned and conducted on 
friendly and informal bas is ( ) ( ) ( ) 
6. Sense of welcome and well being fostered by 
orientation meetings ( ) ( ) ( ) 
7· Assistants acquainted with campus and 
campus resources ( ) ( ) ( ) 
8. Overall assistantship program explained ( ) ( ) ( ) 
9. Possible problems of various assistantships 
discussed ( ) ( ) ( ) 
10. Specific information regarding responsibilities 
and opportunities fUrther explained · ( ) ( ) ( ) 
11. Limited and varying school (agency) vacation 
periods explicitly defined ( ) ( ) ( ) 
12. Assistants encouraged to establish and maintain 
high standards of leade4l'ship ( ) ( ) ( ) 
1). Assistants helped in making personal adjust-
ments ( ) ( ) ( ) 
14. Assistants introduced to those who will direct 
their work in school (or agency) ( ) ( ) ( ) 
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To 
Some 
Yes Extent No 
SUPERVISION OF GRADUATE ASSISTANTS (University) 
1. Supervision coordinated by one staff member ( ) ( ) ( ) 
2. Assistants at each participating school and 
agency supervised by ~a~igned physical 
education staff member ( ) ( ) ( ) 
;. School (agency) situation understood.by 
supervisor ( ) ( ) ( ) 
4. Assistants' job responsibilities understood, 
by supervisor ( ) ( ) ( ) 
5· Definite timeJ place and frequency of group 
conferences established ( ) ( ) ( ) 
6. Conferences held more frequently in the fall ( ) ( ) ( ) 
7· Well-planned conferences conducted on friendly 
and informal basis ( ) ( ) ( ) 
8. Opportunity for exchange of' ideas and discus-
sion of' problems provided by group conferences ( ) ( ) ( ) 
9· Assistants observed on the job early in· fall 
term ( ) ( ) ( ) 
10. Presence of' supervisor always made kqown to 
principal's (agency supervisor's) office ( ) ( ) ( ) 
11. Assistants regularly observed by university 
supervisor ( ) ( ) ( ) 
12. Observation characterized by careful analy-
sis and skillful direction ( ) ( ) ( ) 
1;. Each observation followed by short individual 
conference { ) ( ) ( ) 
14. Specific_, understandable_, and constructive 
suggestions offered by supervisor ( ) ( ) ( ) 
15. Problems, responsibilities and limitations 
of assistants approached tactfully and 
helpfully - ( ) ( ) ( ) 
(SUpervision - University - conttd.) 
16. Program planning reviewed and discussed 
17. Initiative and originality encouraged 
18. Principal (agency supervisor) consulted by 
university supervisor regarding progress 
of' assistants 
19. Assistants helped to grow in self'~direction 
and professional maturity 
20. Assistants 1 self-evaluation encouraged by 
supervisor_ 
ON~THE-JOB EVALUATION (University) 
1. Each assistant evaluated by university-
supervisor 
2. Purpose and value of' evaluation impressed 
upon each assistant 
J• Specific and practical suggestions given 
to aid assistant in self-improvement 
4. Evaluation accomplished by observation, 
conferences, and on-the-job rating 
5· Special graduate assistant rating scale 
used for on-the-job evaluation 
6. On-the-job rating scale applied near the 
end of' each quarter 
JOB PLAOIDOO<JT AND FOLLOW UP (University) 
1. Job placement coordinated by one staff' 
member 
2. Listing of' job openings keptcurrent 
To 
Some 
Yes Extent No 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
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(Job Placement and Follow Up - University - cont 1 d.) 
). Up-to-date file of accurate and complete 
information kept on each graduate assistant 
4. Department help in job placement given to 
students graduating 
5· Assistants recommended for jobs in keeping 
with their abilities 
6. Character, personality, versatility~ profes-
sional aptitude~ and scholarship considered 
for job placement 
7• Placement considered a continuous process 
8. Graduates in the field notified of new job 
opportunities 
9. Graduate's change of position and address 
recorded on card file 
10. Graduates encouraged to return to campus 
for conferences and meetings 
11. Assistance to graduates in the field given 
by staff members when requested 
To 
SOJ;lie 
Yes Extent No 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( . ) 
( ) 
( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
Section II. For Participating Schools and School Systems 
Instructions~ 
Oheck each statement under the appropriate heading in accordance with 
the practiced procedure of the program being evaluated. 
ORGANIZATION AND ADMINISTRATION 
l. Details of graduate assistantship program 
clearly explained in writing 
To 
Some 
Yes Extent No 
( ) ( ) ( ) 
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(O~ganization and Administ~ation - Schools ~ cont'd.) 
2. Areas of work for assistants defined as 
physical education teaching and supervising 3 
recreation leadership 3 and athletic coaching 
,. An average of 15 hours 1 work a week specified 
for each assistant ~om September 1 through 
May 
4. Financial obligation of participating school 
systems made clear and understandable 
5· All agreements between university and partic-
ipating school systems made in writing 
6a Physical education staff member assigned to 
each participating school system 
7· Function of graduate assistant in specific 
school program understood by university 
8. Olose working .relationship maintained 
between university and participating 
schools 
9· School systems kept informed of any policy 
changes 
SELECTION OF GRADUATE ASSISTANTS (Schools) 
1. File of applications ~eceived early enough 
to permit sound selection 
2. Selection of applicants by pa~ticipaung 
groups rotated according to app~oved plan 
,. Ample time (48 hou~s) allowed to study file 
4. Sufficient number of applications included 
in file 
5· Necessary information compiled on each 
applicant 
To 
Some 
Yes Extent No 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) ( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
(Selection - Schools ~ cont 1d.) 
6. All applicants certified to teach 
7• Experienced teachers attracted by 
assistantship 
8. Selectees' acceptance (or rejection) 
immediately reported by the university to 
the school system 
ORIENTATION OF GRADUATE ASSISTANTS (Schools) 
1. Assistants orientated by physical education 
staff member prior to assuming duties 
2. Assistants prepared to assume job responsi-
bilities September 1st (or date agreed 
upon) 
). Assistants well informed regarding their 
position in school program 
4. Working schedule and vacation periods 
understood by assistants 
5· School system recognized as employer by 
assistants 
6. Assistants advised or proper channels of 
c om:nun ica tion 
7. Assistants' relationship to school admin-" 
istration and teachers clarified 
SUPERVISION OF GRADUATE ASSISTANTS ( S~hools) 
1. High educational standards set by university 
supervisor 
2. School situation understood by university 
supervisor 
To 
Some 
88 
Yes Extent No 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
(Supervision - Schools - cont 1d.) 
)• Supervisor familia~ with assistants' job 
responsibilities · 
4. Assistants observed by university supervisor 
early in the fall 
5· Presence of supervisor always made known to 
principal's office 
6. Assistants observed regularly 
7. Ample time devoted to each observation to 
permit valid supervision 
8. Principal consulted by supervisor regarding 
work of graduate assistants 
9· University supervisor available for con-
sultation with school officials 
10. Communication kept open between university 
supervisor and school supervisor 
11. Assistants 1 self-evaluation encouraged by 
university supervisor 
ON-THE-JOB EVALUATION (Schools) 
1. Graduate assistants evaluated by university 
supervisor 
2. Principal consulted by university supervisor 
regarding assistant's progress and self~ 
improvement 
)• Evaluation process directed toward motivating 
assistants 
4. Rating scale provided by university for the 
rating of graduate assistants by school 
principal 
To 
Some 
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Yes Extent No 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
c ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
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Section III. For Participating Aganoies 
Instructions: 
Check each statement under the ·approp:da te heading in accordance 
with practiced procedure of the program being evaluated. 
ORGANIZATION AND ADMINISTRATION 
1. Details of graduate assistantship program 
clearly explained {n writing 
2. Areas of work for assistants defined as 
physical education teaching and supervising, 
agency and hospital recreation leadership,. 
and athletic coaching 
). An average of 15 hours 1 work a week specified 
for each assistant frOD:!: September 1 through 
May · 
4. Financial obliga. tion of participating agency 
made clear and understandable 
5· Varied working schedules of agencies recognized 
by university 
6. Assistants advised by university of agency's 
irregular working schedules 
7. All agreements between university and agency 
made in writing 
8. University staff members assigned to 
specified agencies 
9. Understanding and. appreciation of· agency 
programevidenced by university 
10. Close working relationship maintained be-
tween university and participating agencies 
To 
Some 
Yes Extent No 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ), ( ) ( ) 
( ) ( ). ( ) 
( ) ( ) ( ) 
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(Organization and Administration 
-
Agencies cont 1d.) 
To 
Some 
Yes Extent No 
11. Agencies kept inform~d of any policy changes ( ) ( ) ( ) 
SELECTION OF GRADUATE ASSISTANTS (Agencies) 
1. File of applications received early enough to 
permit sound selection ( ) ( ) ( ) 
2. Selection of applicants by participating 
groups rotated according to approved plan ( ) ( ) ( ) 
3· Ample time (48 hours) allowed to study file ( ) ( ) ( ) 
4. Sufficient number of applications in file ( ) ( ) ( ) 
5· Necessary information compiled on each 
applicant ( ) ( ) ( ) 
6. Special recreational interests and training 
specifically noted on application ( ) ( ) ( ) 
7· Persona with recreational interests 
attracted by assistantship program ( ) ( ) ( ) 
8. Selectees' acceptance (or rejection) 
immediately reported to the agency by the 
University ( ) ( ) ( ) 
ORIENTATION OF GRADUATE ASSISTANTS (Agencies) 
1. Assistants orientated by physical education 
and recreation staff member prior to assuming 
duties ( ) ( ) ( ) 
2. Assistants prepared to assume job reaponsi-
bilities September let or date agreed upon ( ) ( ) - ( ) 
). Assistants well informed regarding their 
position in agency program ( ) ( ) ( ) 
4. Working schedule and vacation periods 
understood by assistants ( ) ( ) ( ) 
(Orientation - Agencies - cont'd.) 
5· Agency recognized as employer by assistants 
6. Assistants advised or proper channels of 
communication 
7. Assistants 1 relationship to agency administra-
tion clarified 
SUPERVISION OF GRADUATE ASSISTANTS (Agencies) 
1. High performance standards set by university 
supervisor 
2. Agency sd.tuatioli understood by ,university 
supervisor 
5· University supervisor familial':' with 
assistantB 1 job responsibilities 
4. Assistants observed by university supervisor 
early in the fall 
5· Pl':'esence of supervisor always made known to 
agency supervisor's office 
6. Assistants observed regularly by university 
supervisor 
7• Ample t~e devoted to each observation to 
permit valid supervision 
8. Agency supervisor consulted by university 
supervisor regarding work of graduate 
ass:istants , , , 
9. University supervisor available for consulta-
tion with agency officials 
10. Communication kept open between university 
supervisor and agency supervisor 
11. Assistants' self-evaluation encouraged by 
university supervisor 
To 
Some 
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Yes Extent No 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
.( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
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To 
Some 
Yes Extent No 
ON-THE-JOB EVALUATION (Agencies) 
1. Graduate assistants evaluated by university 
supervisor ( ) ( ) ( ) 
2. Agency consulted by university supervisor 
regarding assistant's prograss and self'-
improvement ( ) ( ) ( ) 
3· Evaluation process directed toward motivating 
assistants c ) ( ) ( ) 
4. Rating scale provided by university f'or the 
rating of' graduate assistants by agency 
supervisor ( ) ( ) ( ) 
94 
Application of the instrument.-- This problem was concerned with the 
construction of an instrument to evaluate a gradu&te assistantship pro-
gram; the constructed instrument has been shown ori. the preceding pages. 
Application of the instrument was a natural outgrowth of the construction 
of it and was in answer to the questions 11 How does it work1 11 and 11How does 
the current graduate assistantship program measure up to those standards 
established in the instrument as desirable procedures1 11 
In applying the instrument it was hoped that the weaknesses and the 
practices and procedures needing change would be revealed so that subse-
quent steps could be taken to effect improvement in the assistantship 
program. 
Application of Section I.- Although all members of the physical 
education and recreation staff at the University of Tennessee were 
f.amiliar with the assistantship program and most of them had helped to 
inaugurate it, the writer believed that there were only three staff 
members who ha.d adequate knowledge of all aspects of the program and 
who were~ therefore, qualified to apply the instrument. These three 
perso~s were asked to apply Section I of.the instrument-- the section 
which was concerned with .an evaluation by the university physical educa-
tion and recreation staff of its own procedures and practices. 
Application of Section II.-- Section II of the instrument dealt 
with evaluation by the participating school systems of that part of the 
program which concerned the schools. Although the overall arrangements 
between the university physical education and recreation department and 
the individual schools were fundamentally the same, the workings of each 
school were different and it was necessary~ therefore, to examine the 
program from the point of view of each individual school system. The 
school systems included the County School System, Oity School System, 
Webb School and Tennessee School for the Deaf. 
One administrator from each participating school system was asked 
to apply Section II and each agreed to do so-
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Application of Section III.-- Section III involved evaluation by 
agencies. As in the case of the schools, each agency had ita own re-
lationship with the university physical education and recreation depart-
ment in connection with the graduate assistantship program. 
An administrator from each of the i;hree participating agencies was 
asked to apply Section III. The participating agencies were Knox County 
Welfare Department, Knoxville City Recreation Bureau, and Eastern State 
Mental Hospital. 
OHAPI'ER VI 
.ANALYSIS OF THE DATA 
1. Section I of the Instrument 
Three members of the-university physical education and recreation 
department evaluated those procedures and practices of their own depart-
ment which were concerned with the graduate assistantship program. 
General evaluation.-- Each statement of the instrument was rated as 
llalways 11 practiced, with a weight of 2; practiced 11 to some extent, 11 with 
a weight of lj or 11 never 11 pl'acticed, with a weight of o. The composite 
score of the raters was taken and the mean determined. This permitted a 
summary of the avaluation of various phases of the assistantship program 
and is shown in Table .2 below. 
Table 2. General Evaluation by Section I 
Phases of the Program 
Organization and Administration • • 
Recruitment . • • • • • 
Selection 
Orientation •.•.• 
Supervision 
On-the-job Evaluation • 
Job Placement and Follow up 
Total • • • • • . • • 
Possible 
Score 
32 
26 
20 
28 
4o 
12 
22 
180 
Rated 
Score 
32 
25.67 
19.67 
25 
37.67 
11.53 
20 
The purpose of the above rating was not fbr the sake of a rating 
-96-
alone but was used as an indication as to which phases of the program 
might need further examination and study. This analysis presented a 
general evaluation of each phase of the program and pointed out the 
areas of weakness where improvement would reBult in a more effective 
program. 
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Specific findings.-- More specific data, however, were obtained 
from a breakdown of the three seta of responses by those using the in-
strument. This information was 3 of course, more valuable and helpful 
because it specifically showed those practices of the program which 
might need changing and/or strengthening. The findings were as follows: 
Organization and administration. The three raters agreed that 
all procedures under this section Were being practiced all the time~ 
Recruitment. TWo raters felt that all procedures were prac-
ticed all the time. 
One rater felt that_ "Assistantship information made available 
at professional meetings 11 was done to some extent only. 
Selection. TWo raters felt all procedures were always prac-
ticed. 
The third rater felt that 11 Respective duties, vacation periods 
and other detailed instructions and information explained in letter 
to each selectee 11 was done to some extent only. 
were: 
Orientation. The items rated as being practiced to some extent 
a. 11 Assistants orientated one week before beginning actual 
work, 11 by all three raters; 
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b. "Assistants acquainted with eampus and campus resources, 11 
by all three raters; 
c. 11Possible problems of various assistantships discussed, 11 
by one rater; 
d. 11 Limited and varying school (agency) vacation periods ex-
plicitly de£ined, 11 by one raterj 
e. 11 Assistants helped in making personal adjustments, 11 by one 
rater. 
All other ite~s were scored by the three raters as being practic-
ed all the time .. 
Supervision. The majority of the items wer-e rated by all three 
as being practiced all the time. The items rated as being practiced 
to some extent were: 
a• 11Definite time, place and frequeney of group conferences 
-
established~ 11 by two raters; 
b. "Assistants observed on the job early in the fall term, 11 
by one rater; 
c. 11Presence of supervisors always made known to principal T s 
office," by one rSJ.terj 
d. 11 Assistari.ts regularly observed by university supervisor_, 11 
by all raters .. 
On-the-job evaluation. The following were rated as being 
pra$tioed to some extent: 
a. 11 Each assistant evaluated by university supervisor, 11 by one 
rater; 
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b. "Purpose and value of evaluation impressed upon each assist-
. 
ant3 11 by one rater. 
The remaining items were rated by all three raters as being 
practiced all the time. 
Job placement. The items rated as being practiced to some ex-
tent were: 
a. 11 Up-to--date file of accurate and Gomplete information kept 
on each graduate assistant; 11 by all ratersj 
bo ttplacement considered a continuous process, 11 by one rater; 
c. 11 Graduates in the field notified of new job opportunities, tl 
by two raterso 
The remaining items were rated by all three raters as being 
practiced all the time. 
2e Section II of the Instrument 
An administrator from each of the four school systems applied the 
instrument construeted for this study and thereby evaluated the proced-
urea of the graduate assistantship program conducted by the physical ed~ 
cation and recreation department of the university and which directly con-
cerned the participating schools and their assistantso 
General evaluation.-- As explained under the anal~sis of Section I 
each statement of the instrument was rated aGcording to a 3-point scale 
of 11always, 11 Uto some exten~11 and 11 nevel:' 11 and· given the corresponding 
weights of 2, 1, or 0. 
A summary of the evaluation by school administrators is shown in 
Table 3· 
10() 
Table 3· General Evaluation by Section II 
Fhases of the Program Possible Rated 
Score Score 
Organization and Administratioh . . 18 17·5 
Selection . . . . . . . . .. . : .. . . 16 15 
Orientation . . . . . . . . . ' . . . 14 12.25 
Supervision . . . . . . . . . ' . . . 22 21.75 
On-the-job Evaluation . . . . . . . 8 8 
Total . . . . . . . . . . .. . . 78 74-50 
These figures provided a general• analyt:Jis of the progl'am and indi-
cated those phases that might need fu~ther examination for possible 
change to improve the effectiveness of the program. 
Sp'ecific findings.-- A more detailed picture of the evaluation of 
the program was presented as a result of the following findings: 
Organization and administration. Two statements were rated 
11 to some extent": 
a. 11Detaila of_ graduate aaaistantship program clearly ex-
· plained in writing~ 11 by one :rater; 
b. 11 0lose working relationship main,ta~ned between university 
and participating schools, 11, by one rater. 
All other statements were rated by all raters as being practiced 
all the time. 
Selection. Two items were rated 11 to some extent 11 : 
a. 11 All applicants· certified to teach, 11 by one rater; 
b. 11 Experienoed teachers attracted by assistantship, 11 by 
three raters. 
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All other items were rated as lJa)l!.g ,Practiced all the time by 
all raters. 
Orientation. The following items received a rating of' 11 to 
some extent 11 : 
a. 11Assistants orientated by physical education and recreation 
staf'f' members prior to assuming duties, 11 by one rater,; 
b. 11 Aasistants well inf'ormed regarding their position in 
school program; 11 by two raters; 
c. 11 Assistants prepared to assume job responsibilities 
September 1st (or date agreed upon), 11 by two raters: 
d. 11 School systems recognized as employer by assistants, 11 
by one ra t'er; 
e. 11 Assistants 1 relationship to. school administration and 
teachers clarified, 11 by one rater. 
The remaining items were rated as being practiced all the time 
by all raters. 
Supervision. Two items were marked 11 to some extent 11 : 
a. "Assistants observed by university supervisors early in 
the f'a 11, 11 by one rater j 
b. 11 Assistants observed regularly, 11 by one rater. 
The remaining items were rated as being pratioed all the time 
by all raters. 
On-the-job evaluation. All f'our raters agreed these procedures 
were always practiced. 
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). Section III of the Instrument 
Tl:w...t .. fl£J.c.i:.:!,pn of the instrument which dea 1 t with the practices of the 
physical education and recreation department in its dealings with the 
agencies in connection with the assistantship program was applied by an 
administrator fro.m each of the three participating agencies~ 
General evaluation.-- As in Sections I and II the statements were 
rated 11always, 11 11 to some extent~ 11 or 11 never 11 with 9orresponding weights 
of 2,1, or 0. 
A summary of this evaluation by agency admini~tration is shown below: 
Table 4. General Evaluation by Section III 
Phases of the Program Possible Rated 
Score Score 
Organization and Administration . 22 20.67 
Selection . . . . . . . . . .. . . 16 15.67 
Orientation . . . .. . . . . . . . 14 12.)) 
Supervision . . . . . • . . . . 22 18.)) 
On-the~job Evaluation . . . . . . 8 7.00 
Total . 
" 
. . . . . . . . . . 82 74-00 
Specific findings.-- A close examination of the rating by each ad-
ministra tor resulted in the following information, which more specific-
ally indicated those deta_ils of the program which might need attention 
and improvement: 
Organization and administration. The following items were 
rated 11 to some extent 11 : 
a. 11 Varied working schedules of' agencies recognized by univer-
sity, 11 by one rater; 
b. "Assistants advised by university of a,gency 1 s irregular 
working hours, 11 by one· rater; 
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c. 11 0lose working relationship maintained between university 
and participating agencies_, 11 by one rater; 
d. 11 Agencies kept informed of any policy changes_, 11 by one 
rater. 
The remaining items were rated as being practiced all the time 
by all raters. 
Selection. ttpersons with recreational interests attracted by 
assistantship program, 11 was marked by one rater as being practiced 
to some extent. 
All remaining items were rated as being practiced all the time 
by all raters. 
Orientation. The following statements were rated 11 to some 
extent 11 : 
a. 11 As_sistants orientated by physical education and recreation 
staff member prior to assuming duties.,11 by 'one rater; 
b. 11Assistants well inf<brmed regarding their position in agency 
program, 11 by one rater; 
c. 11Working schedule and vacation periods understood by assist-
ants,11 by one rater; 
Supervision. The following statements were marked 11 to some 
extent11 ! 
a. 11 University supervisors :f'a.miliar with assistant! s job 
responsibilities .. " by one rater; 
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b. 11 Assistants observed by university supervisor early in the 
fall~ 11 by two raters; 
c. 11 Assistants observed regularly by university supervisor~" 
by three raters; 
d. 11 .Ample time devoted to each observation to permit valid 
supervision," by one rater; 
e. 11 Agency supervisor consulted by university supervisor re-
garding work of graduate.assistant, 11 by one rater; 
f. 11 Communication kept open between university supervisor 
and agency supervisor~ 11 by one rater; 
g. 11 Assistant 1 s self-evaluation encouraged by university 
supervisor, 11 .bY two raters. 
The remaining items were rated as being practiced all the 
time by all raters. 
On-the-job evaluation. The following were rated 11 to some extent11 : 
a. 11 Graduate assistants evaluated by university supervisor," 
by one rater; 
b. 11 Agency consulted by university supervisor regarding as-
sistant 1 s progress and self-improvement, n by one rater; 
c. 11 Evaluation process directed toward motivating assistants, 11 
by one rater. 
All remaining items were rated as being practiced all the time 
by all raters. 
4. Rating Scales 
One feature of the assistantship program which warranted special 
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attention was that of rating scales. These scales had been developed by 
the writer to permit a more complete evaluation of the graduate assist-
ant on the job and thereby provide the university supervisors with addi-
tional information regarding each graduate assistant and his need for 
guidance. 
The scales were used for the first time in connection with this 
study and were enthusiastically received by those who applied them. 
The scales were applied in the fall quarter and again in the 
winter quarter by the school (or agency) supervisor and/or principal 
and administrator and by the university physical education and recrea-
tion supervisor. In an effort to see if there was any relationship be-
tween the first and second ratings, a correlation was computed. 
From the ratings on each graduate assistant the mean was obtained 
and the assistants were ranked in· descending order. Using the rank-
difference Q method, the relationship between the two ratings was 
obtained. This correlation was 0.68. This is considered a low corre-
lation; however it was found to be significant at the 1 per cent level 
of confidence. 
CHAPTER VII 
SUMMARY AND CONCLUSIONS 
1. Summary 
The purpose of this study was to develop an instrument to evalu-
ate an in-service graduate assistantship program in physical education 
and recreation. The specific program considered in this study is in 
operation at the University of Tennessee and provides for supervised 
practical experience in physical education and recreation in local 
schools and agencies during a year of graduate study. 
·The determination of the content of the evaluative instrument in-
volved the following procedures1 (1) a detailed study and analysis of 
the assistantship program as a whole, its organization and its operation; 
(2) interviews with administrators and supervisors of the local school 
systems and agencies participating in the program; (5) a comprehensive 
review of pertinent literature; and (4) a questionnaire to former gradu-
ate assistants. 
The findings thus collected were grouped according to the main func-
tions of the assistantship program. These data were reduced to specific 
statements, edited and reworked, or deleted, and the pilot instrument to 
evaluate an in-service graduate assistantship program was formulated. 
The pilot instrument was submitted to three separate juries compris-
ing a total of )0 jurors for criticisms and suggestions. 
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Recommended changes were made in the instrument and the jury-vali-
dated final form evolved. 
The final form of the instrument was applied in an evaluation of 
the University of Tennessee graduate assistantship program and the re-
sults were analyzed. 
2. Conclusions 
The following conclusions were made: 
1. The instrument as revised and approved by the juries contained 
those standards which were found to be important for an effec-
tive in-service graduate assistantship program. 
2. The instrument developed in this study could serve as a guide 
in initiating similar in-service graduate assistantship pro-
grams at other colleges and universities. 
). The instrument developed in.this study provided a satisfactory 
means of e~amining and evaluating the Tennessee in-service 
graduate assistantship program. 
4. As measured by the instrument, the Tennessee graduate assistant-
ship program received a high rating~ with a total score of 323 
out of a possible score of )4o. 
5· The Tennessee program was found to be the most satisfactory in 
the area of organization and administration. 
6. The Tennessee program was found to be the weakest in the areas 
of supervision and orientation. 
7• To strengthen the graduate assistantship program, the following 
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adjustments must be made to minimize the weaknesses as revealed 
by the application of the instrument: 
a. Improved orientation practices 
b. More adequate supervision by the physical education and 
recreation staff 
c. More frequent group conferences for assistants with univer-
sity·supervisor 
d. Better communication between staff members regarding the 
program 
e. Closer '"orking relationship between university physical 
education and recreation staff and the school (and agency) 
administrators 
f, Regular follow-up procedure used to maintain better con-
tacts with former assistants 
g. More consideration given to job placement. 
~· Limitations 
The following limitations were evident: 
1. In this first attempt to provide a means to evaluate an in-
service graduate assistantship program it was deemed advisable 
to limit ~e study to basic phases of the program. 
2. The instrument was limited to an evaluation of the functions 
of the program; no provision was made to evaluate its effect 
upon or benefits to the graduate assistants. 
~- A limited number of persons are qualified to use the 
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instrument--those staff ~embers of the University of Tennessee 
and the administrators of participating school systems a.nd 
agencies who possess sufficient knowledge of the program. 
4. No specific procedure for checking the reliability of the instr~ 
ment was used in this study. 
56 The instrument has been limited in its application to the 
University of Tennessee. 
4. Recommenda tiona for Further Refinement 
For further refinement of the instrument, the following recommends.-
tiona are presented: 
1.. Continued study of the instrument to determine possible 
changes for improvement 
2. Consideration given to 
a. Shortening the instrument by 
1. Possible combinations of item~ 
I 
2. Deletion of items which may p~ove unnecessary 
I 
b. Rewording for improved understand~ng and clarity 
! 
Resubmission of the instrument to jurbrs for their subsequent 
I 
study~ 
APPENDICES 
APPENDIX A 
APPLICATION FORM FOR GRADUATE ASSISTANTSHIP 
IN PHYSICAL EDUCATION AND RECREATION 
Na.m.e Heigh-t Weigh-t 
------------------------------~---- ------- -------
Da-te of bir-th Place of birth 
--------------------------- --------------
School mailing address 
------------~----~---------------------------
Permanent mailing address ------~--------------------~~-------------
Are you a native born citizen of the United States1 __ Mari-tal status_ 
Ch1.1rch preference Racial descen-t 
--------------------~ ------------~ 
Physical or health deformi-ties 
Educa-tiont Give names of schools a-ttended, .l-ength of -timei and degrees 
received 
Experiencet State positions. 
Campus offices Dr honors (un~ergraduates): 
Clubs or campus ac-tivities (undergraduate)! 
Profesaional'or educational organiza-tions: 
Camp counseling: 
'. 
NO APPLICATION WILL BE CONSIDERED WITHOUT ACCOMPANYING PHOTOGRAPH 
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Are you certified to teach in any state1 ------~----------------------
If so, which state? 
Teaching experience: 
Where were you last empbyed and in what capacity? 
Could you return to your present teaching position next year? 
Teacher Training Physical Education~· Uhdersaore once the activities in 
which you have had experience; twice those you can teach; three times 
your specialities. Anatomy~ Heavy Apparatus, Archery, Badminton, 
Basketball, Boxing, Calisthenics, Conditioning 'Activities, Folk Dance, 
Modern Dance 3 Social Dance, Square Dance, Tap Dance, Festivals and 
Demonstrations, First Aid, Fbotball, Golf, Adaptive or Individual 
Gymnastics., Handball, Informal. G;i'oup Games, Elementary School Activities, 
Kinesiology, Orthopedics, Physical Diagnosis, Physical Examinations, 
Physiology, Recreation, Softball, Soccer, SWimming, Life Saving, Tennis, 
Track and Field Sports, Tumbling, Volleyball, Weight Training, Wrestling, 
Others 
Give full names, addresses, and official positions of at least four persona 
who are acquainted with you and who are qualified to speak regarding your 
scholarship, teaching ability, and other factors generally considered when 
filling teaching positions: 
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RECOMMENDATION FORM 
~~~~~--~~~--~--~~~ has applied for a Graduate 
Assistantship in the Department of Physical Education and Recreation at 
the University of Tennesseev We would appreciate a frank statement of' 
the qualifications of this individual as indicated in the following 
items. This inf'or:mation will be considered confidential.< 
Scholarship 
Professional interest 
Success as a teacher 
Character 
Ability to cooperate 
Initiative 
Personal appearance 
Personality 
Dep enda bil i ty 
Habits likely to interfere with success 
Attitude of associates toward applicant 
Attitude of students toward applicant 
Signature 
Address 
Official position 
·nate 
The University of Tennessee 
PROTIUU~ IN PHYSICAL EDUCATION AND RECREATION 
Knoxville, TelLnessee 
}RADUATE ASSISTANTSHIPS IN PHYSICAL EDUCATION AND RECREATION FOR WOMEN AND :ME:N 
-- - .. --·-- . . -- --
ro: College Graduates and Department Heads of Universities and Colleges 
le: Openings for Graduate Assistants in Physical Education and/or Recreation 
for the school year l960=6lo 
~roposal~ The Universjty of Tennessee_, public sc::J.Oe>l units) and recreA.tional 
age::10ies in Knorvil:.te and X:i;'JX County,;\ TennesseP. prc•vide one...:yA<U' graduate 
assistantships in Physical Ed.:.:c~t.ion at the UniversJt.y of Tonr.essee in 
return for part .... time work by the assistant. in the school or agency~ 
3ervices ~be Rendere~ ];7. =~-~~~.~~!'!.~.~ Each graduate assistant shall be ex-
pected to re::1der se:'Yioos e:~ .. :ci.vo.lent to an average of fifteen clock hours 
per week for the :--egrJ.hr .:;::;·noel year starting in September and extending 
through 11ay0 T:1.is ·t-vork rr>e.:y cons~_st of teaching or supervis:Lng physical 
education classes~ leaQing r2creational activitiesJ or assistL1g with 
athletic coaching as desired by the schoolo 
114 
lnnual Stipend~ Each assj.stantship shall carry a stipend of ~510000 00'A' to the· 
student for the iivrelve rr.onthst appointment from September through Augusto 
Also 9 any student ~.;rork:J.:.1g as a graduate assistant and employed by a local 
school or agency Eihall be cJ.assed as an i.Ylwsta·r.e student by the University 0 
The total registraticn 1'ees·for an in-state student are approximately 
$75 0 001H~ pe:vquarter or $300o00~H~ for the four quarters during which the ap ... 
pointment is effective 0 This amount is to be paid by the graduate·assist-
ant. The University treasurer shall pay the above·mentioned $looo.oo to 
the assistant ~1 twelve equal monthly installmentsa 
3asis for Selection: Candidates mst have received a Bachelor 1 s degree from 
---anaccredited college or university prior to the opening of the school 
year for ·which the appointment is made. An official transcrJ.pt of the-
applicantts grades must be submitted to the office of the Dean of 
Admissions before applicant will be considered. Other factors to be con-
sidered are: adequate undergraduate preparation in physical education 
and/or recreation, scholcstic standing, and quality of recommendations 
receivedo Selection shall be approved by the public school unit awarding 
the assistantship., Appointments shc.ll be made by the University adnlinis-
tration upon recommendation from the Department of Physical Education and 
Recreation. 
}rec~t for Graduate Study: Three-fo1rrths of a full academic schedule of courses 
may be carried from Septelliber to Juno. The rellE.ining one-fourth of the 
requirements for the Ymster of Science degree may be completed in the 
summer quarter. 
ldditional Information: For additional information or applications- for appoint-
ment, mon and women should write to Professor Ben A, Plotnicki, Department 
of Physical Education and Recreation, University of Tennessee, KnoA~ille. 
* Prior to 1958-59 the stipend was $750.oo. 
ih'f- Tuition was $53.,00 per quarter prior to 1958-59., 
.APPENDIX B 
(Oopy of l~tter sent to former graduate assistants 
explaining the questionnaire) 
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Since the beginning of our physical education and recreation 
graduate assistantship program in 1950, about 1)0 students have had 
an opportunity to complete the Master of Science degree under this 
plan. 
At the present time I am in the process of developing an instru-
ment for the evaluation of this in--se.rvice graduate assistantship pro-
gram. I believe that those of you who have worked and studied under 
it are in the best position to look at it critically and offer help-
ful suggestions regarding itw 
I realize your schedule is a full one and that you have many re-
quest$ for your time and services. However, I would greatly appreci-
ate it if you would take a few minutes, complete the enclosed ques-
tionnaire and return it to me in the envelop provided at your earliest 
possible c?nvenience. 
Please give your frank op~n~on regarding each question. We are 
seeking information and constructive criticism from a professional 
point of view from you who have had first-hand experience as a gradu-
ate assistant. Feel free to commen·t on any phase of ·the program as 
it will be most helpful to us to have your sincere reaction. 
I am also enclosing a descriptive tlyer to help refresh your 
memory as to the initial information you received regarding the 
program. 
Going over the files and trying to locate all of you has been a 
real pleasure. 
I will be anxious to hear fro~ each of you. 
Sincerely, 
Ben A.. Plotnicki 
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QUESTI®NNAIRE TO· FORMER GRADUATE ASSISTANTS RBC5AR!!llUNG llili+B .· 
. ' . :.. .. : ·. 
GRADt.JATE ASSISTANTSHIP PROGRAM IN :PHYSICAL EDUCAllON 
:. . . ·. . I !I .. 
AND ·ReCREATION AT THE UNIVERSitY OF TENNESSEE. . : 
lame'--------------------------------------------------------------------~ 
Last First 
resent address ------------------------------------.,.-------------------~----­
Street (;ity State 
erved as graduate assistant at the University of Tennessee ______ with -------------------
Yepr . 
Agency or School 
Aaster's degree conferred -----------------
Dats 
resent position .--'''--------------------------------------------------------------
)ther positions held since graduation --------------------------------------------'--
I 
I 
, ·I 
' ' 
NSIRUCT!ONS: Please check the answer to each question that mosti nearly indicates your thinking: Any addi-
' tioool pec+iOeot commeoh wo"ld be geo"ioely eppcedeted. ·I . 
.. RECR.UIIMENT AND SELECTION 
I. Was the initial info~mation you received describing the assistantship clear ond understandable? 
"'·~o Ncit dife"ar • ·· · .. tr Diffi'cult to 
at all understand 
~ (':· :\ ~ .. ... ~ ( ~. ]" 
Commenti 
tl Fairly 
dear 
0 decilr in 
mo~ 
re~pec+s 
! ~ 
0 Clear in 
all 
respects 
0 Can't 
recall 
2 
2. Was the information requested on the appllcation form clear and ea!ly fq understand? 
0 Not clear 
at ·all 
0 Difficult to 
undElr~tQ.nd 
Comment~ 
3. Was the information regarding 
your assistantship appointment 
clear as to: 
Not clear 
at all 
a. Stipend D 
b. Tuition fees 0 
c. When to report D 
d. Where to report D 
-e. To whom to report D 
f. Assigned duties 0 
g. Vacation dates of 
agency [or school) 0 
sponsoring your 
assistantship 
Comment: 
0 Fair.ly 
de car 
Difficult 
to 
understand 
0 
D 
0 
0 
0 
0 
0 
p Clear in 
most 
r~Jspech 
Fairly 
clear 
n 
D 
0 
0 
0 
0 
0 
.0 Clear in 
all 
respect~ 
Clear in Clear in 
most -all 
respects respects 
0 0 
0 0 
0 0 
0 0 
D 0 
D 0 
0 0 
0 Car 
r~~ 
Cc 
re1 
[ 
[ 
[ 
[ 
4. Were you notified of ydur appointment early enough in the spring to permit making satisfactory plan! 
0 No 0 Yes 0 Can't rec;;all 
Comment~ 
-
nnw & 
0/ ere you sele~t~d for an- a~~istant~hip in- your field of'interest? i 
0 No .~-~ .' ,p .. Interested to some degree · p Yes 
Comment: 
If your appointment ,v;a7 i_~ a field ~ot of your indicated interest, do you feel the experience was 
' ' D No value D Little value D Helpful D Valuable D Very valuable 
Comment: 
ORIENTATION 
Was a· University staff member available for conference •hartly after your arrival? 
D No DYes 
Commenr: 
Do you feel you received proper instructions regarding the dutif:\s and responsibilities pertinent to your 
assistantship prior to assuming those duties? 
0 Very poor . [J Poor 0 Very good 0 Excellent D Can't rec-all 
Comment: 
Was sufficient time allowed for orientation instructions? 
0 No [J Yes tJ. Can't recall 
Comment: : ! 
4 
10. How would you rate the instructions you Wf:lre given-by the University parl!~nne\.regarding your asslsh 
ship prior to assuming your duties? · 
0 No value 0 tittle value 0 Helpful 0 Va.lya.bl~ 
Comment: 
IN-SERVICE TEACHING AND RECREATION LEADERSHIP 
I I. Did you have an opportunity to use your own initiative and creativeness? 
0 Never 0 Occasionally 0 Fairly often 0 Freguently D Always 0 Ci~n't n 
Comment: 
12. Did you have an opportunity to try out new practices and technigues? 
0 Never 0 Occasionally 0 Fairly often 0 Frequently 0 Always 0 Can't rE 
Comment: 
13. Did you feel you were a part of the agency (or school) staff? 
0 Never 0 Occasionally 0 Fairly often 0 Frequently 0 Always 0 Can't r 
Comment: 
14. Were you assigned responsibilities beyond your training? 
0 Never 0 Occasionally 0 F-airly often D Frequently 
Comment: 
- -- - - - - - - - - -_I_ -- - - - - - - -- - . - - - - -
I 
·Was ther.e oppor.tunity to. discuss problems of your teac;hil'!g eJr re9reation leadership in related class c;ourse. 
work at the University? 
p Never r::J 0\;;~§~ignally 1:J F.qirly often 0 rre~uE~ntly :bJ 'Very freqwElntly 
:i 
I 
0 Can't ret;cdl 
Was there epportunity to put class theory from course work into a~tua( practice in your ·~ssisi'"a-rifship? 
D Never D Oc<;;:asignally D Fairly often D' Frequently D Very frequently D Can't recall 
·~>)mm§nt; 
SUPERVISION 
How often were you supervised by University staff? 
0 Never D Occasionally D Fairly often D Frequently D Very frequently D Can't recall 
"Commenr: 
How often do you think visits should be made by the University supervisor? 
0 Daily 0 Weekly 0 Twice a month D Oqce a month D Less often 
Comment: 
.,i 
How often do you think groUp conferences should be held? 
I 
tl Twice a week D OnGe a week 0 Twiae a hiGnth Jb Once a Ftionth 
\I 
D Less often 
6 
bO. During your assist-
antship, was the su-
pervision valuable in 
helping you to: 
No Little 
value value 
a. Develop more 
self-confidence D D 
b. Develop your 
own teaching D D 
· p~rsonality 
c. Recognize the 
importance of 
pl·anning and D D 
preparing 
work 
your 
d. Understand the 
importance of D D 
working with 
others 
e. Solve your teach-
ing [or recrea- D D 
tion leadership} 
problems 
f. Recognize the 
importnace of 0 D 
self-evaluation 
Comment: 
21. How would you rate the supervf~lon ydu r~celved'? 
D Poor 
Comment: 
0 Fair D Good D Very good 
-
Helpful Valuable Very Ca1 
valuable rec, 
D D D [ 
D D D [ 
0 D D [ 
D D D [ 
D D D [ 
D D 0 [ 
d Exooffenf 
nnw w 
JOB PLACEMEN:r 
II 
Did yeu seek help from the Dep~rtmE?nt of Physical Education and ~ecreation for job Placement? 
p No 
Did the Department ·or 'Physical Education and Recreation aid you ini[locating a position after graduation? 
,I 
D No DYes 
Comment: 
Did your assistantship ext=Jerience help you in obtaining a position? 
D No D To some degree DYes D Returned to former position 
Comment: 
Was your assistantship experience of value to you in your job aftyr ~raduation? 
D No value D Little value 0 Helpful 0 Valuable 1 0 Very valuable 
Comment; 
Did the· assistantship open up a new /irea of interest to you? 
D No 0 Yes 
Comment: 
' 
If 
r ~ i 
7 
8 
27. If so, are you now employed in this 9rea of interest? 
0 No 0 Yes 
Comment: 
'. 
EVALUATION 
28. Do you feel the assistantship helped to make you a better teacher (or recreation leader]? '~'· 
0 No 0 To some degree 0 Yes 
Comment: 
· 29 In what respect was the assistantship progr.am most helpful to you? . 
30. Please list any weaknesses of the program that you recalL 
31. If you were offered an assistantship of your choice now, what specific agency or school system would you 
choose and why? . 
32. Do you have any other additional observations and commenh7 
- - - - - - - - - -- -- -- - - - - - - - - - - -
APl?ENPIX 0 
UNIVERSITY OF TENNESSEE - DEPARTMENT OF PHYSICAL EDUCATION. AND RECREATION 
GRADUATE ASSISTANT IN-SERVICE EVALUATION 
Phyaic~l Education· Teaching 
Name of graduate assistant· 
~------~----------------~-------------
School Date evaluated 
---------------------------------- -----------
Please rata the graduate assistant physical education teacher by 
encircling the appropriate il.nswer, baaed on·the following scale! 
l - Poor; 4.- Fai~; 3 - Good; 4 - Very good; 5 - Excellent 
1 2 3 4 5 
l 2 3 4 ~ 
1 2 3 4 5 
(1) Personal appearance (posture, grooming, dress) 
(2) Poise 
(3) Voice (clear, pleasant) 
1 2 3 4 5 · (4) ·Use bf English 
.1 2 3 4 5 (5) Enthl,l.aia8lll 
1 2 3 4 5 (6) Initiative (creativity, ~esoGrcefulness) 
1 2 3 4 5 (7) Dependability (punctua1ij;y) 
1 2 3 4 5 (8) cooperativeness (ability to work with others) 
1 2 3 4 5 (9) Professional training and background 
1 2 3 4 5 (10) Knowledge of subject matter 
1 2 3 4 5 (11) Planning, preparation and organ·ization·for class meetings 
1 2 3 4 5 (12) Use-of effect~ve teaching methods and ~terials 
l 2 3 4 5 (13) Clarity of presentation 
1 2 3 4 5 (14) ,Disciplinary ability 
1 2 3 ·4 5 ( 15) Skill in hand1 ing groups 
1 2 3 4 5 · (i6) Understanding of physical abilities and limitations of students 
1 2 3 4 5 (17) Ahility to adapt and improvise 
1 2 j 4 5 ( 18) Acceptance· of criticism and suggestion 
1 2 3 4 5 (19) General skill in teaching 
1 2 3 4 5 -( 20) Growth on the job 
Additional comments: 
Name of evaluator 
Position 
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UNIVERSITY OF TENNESSEE - DEPARTMENT OF PHYSICAL EDUCATION AND RECREATION. 
GRADUATE ASSISTANT IN-SERVICE EVAWATION 
Physical Education Supervision 
Name of graduate assistant 
------------------------------------4------
School Date evaluated 
------------------------------------
Please rate the gradue,te assistant physical education supervisor by 
encircling the appropriate answer,· based ·on the following scales 
1 - Poor;.· 2 - Fair; 3 - Good; 4 .. Very good; 5 . ..;. ExceJ,l~mt· 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1234.5. 
1 2 3 4 5 
1 2 3 4 5 
12.345 
.12345 
123'45 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
(1) Personal appearance· (posture, grooming, dress) 
(2) Poise 
( 3) Voice (clear, pleasant) 
( 4) Use of English 
(5) Enthusiasm (drive, energy, interest) 
( 6) Initiative (creativity, resourcefulnes a) 
(7) Dependability (punctuality) 
(8) MB;turity in handling problems 
(9) Interpersonal relationsh~p (ab~lity to work with others) 
(10) Acceptance of criticism and suggestions 
(11) Knowledge of subject matter 
(12) Preparedness for de,ily work 
1 2 3· 4 5 (15) Interpretation of program to teachers 
1 2 5 4 5 (14) Dempnstration teaching for teachers 
1 2 54 5 (15) Observation of teachers in teaching situations 
1 2 3 4 5 (16) Assistance to teachers for improvement of teaching 
1 2 54 5 (17) Conferences with teachers re~rding program and teaching 
1 2 3 4 5 (18) Conferences with principals re·~rding program and teaching· 
1 2. 3 4 5 (19) W:r:itten reports (clear, meaningful) 
1 2 3 4 5 (20) Growth on the job 
Additional comments: 
Name of' evaluator 
Position 
UNIVERSITY OF TENNESSEE - DEPART:f!.fENT OF PHYSIOAL EDUOA.TION AND RECREATION 
. GRADUATE ASSISTANT ll~-SERVIOE EVALUATION 
Recreation Leadership 
Name of graduate assistant 
--------------------------------------------
Agency or institution --------------~------- Date evaluated -----------
Please rate the graduate assistant recreation leader by encircling 
the appropriate answer, baaed on the following scale: 
1 - Poor; 2 - Fair; ) - Good; 4 - Very good; 5 - Excellent 
12;345 
1 2 ) 4 5 
1 2 ) 4 5 
1 2 ) 4 5 
l 2 ) 4 5 
l 2 ) 4 5 
l 2 ) 4 5 
l 2 ) 4 5 
1 2 ) 4 5 
1 2 ) 4 5 
l 2 ' 4 5 
l 2 ) 4 5 
1 2 '4 5 
(1) Personal appeara!ice .(posture, grooming, dress) 
(2) Poise 
()) Voice (clear, plea aant) 
(4) Use of English 
(5) Enthusiasm 
(6) Initiative (creativity, resourcefulness) 
(7) Dependability (punctUality) 
(8) Oooperativeneas (ability to work with others) 
(9) Professional training and background 
(10) Knowledge of subject matter 
(11) Planning, preparation and organization of activities 
(12) Use of effective leadership methods and materials 
(1.3) Olarity of presentation 
1 2 ) 4 5 (14) Skill in handling groups 
l 2 .3 4 5 (15) Ability. to adapt and improvise 
1 2 ) 4 5 (16) Ability to encourage active participation 
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l 2 ;3 4 5 (17) Understanding of physical abilities and limitations of participants 
l 2 ) 4 5 (18) Acceptance of critici$Ill and au.ggestions 
l 2 .3 4 5 ( 19) General skill in recreation leader ship 
1 2 .3 4 5 (20) Growth on the job 
Additional commentst 
Name of evaluator 
Position 
APPENDIX D 
(Oopy of letter sent to prospective judges for Jury II) 
Dear 
At the present time I am in the process of developing a check 
list for the evaluation of our graduate assistantship program in 
physical education and recreation at the University and I am seeking 
help, in the nature of constructive criticism, from college personnel 
who are familiar with the program but who are not directly connected 
with it. I feel you may be able to offer some criticism which we are 
apt to overlook because of our closeness to the program. 
Specifically, would you read a draft of the pilot check list and 
make any suggestions, comments 3 additions, and criticisms which you 
think might be pertinent1 I realize you will not be familiar with all 
phases of the program but in a project such as this every criticism 
and suggestion will be helpful, and I would sincerely appreciate any 
comments from you. 
Will you please mark the enclosed card and return it to me. If 
you indicate your willingness to participate, the check list will be 
on your desk on or about January 4, 1960. · 
I will be anxious to hear from you. 
Sincerely, 
Ben A. Plotnicki 
Enc. 
..__( 
; 
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.: lj ..... , 
(Oopy of letter sent to former gradUate assistants) 
Dear 
I am calling upon you for additional help relative to the evalu-
ation.of the graduate assistantship program at the University. As 
you will recall in my last letter to you, I indicated I was in the 
process of developing an instrument to be.used for the evaluation. 
Due to the fact that you participated in the program and are 
quite familiar with it, l am wondering if you would consent to serve 
as a juror. Specifically~ would you read a draft of the pilot check 
list and make any suggestions~ comments, additions and criticisms 
which you think might be pertinent1 
Will you please mark the enclosed postal card and return it 
to me. If you indicate your willingness to participate, the check 
list will be sent to you on or about January 4~ 1960. 
I will be anxious to hear from you. 
Sincerely, 
Ben A· Plotnicki 
Eno. 
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APPENDIX E 
PILOT INSTRUMENT FOR EVALUATION OF AN IN-SERVICE 
GRADUATE ASSISTANTSHIP PROGRAM IN 
PHYSICAL EDUCATION AND RECREATION 
Instructions 
The instrument is composed of three parts: 
In 11! 11 the Physical Education and Recreation Department of the 
.University examines itself with respect to various phases 
of the assistantship program. ·(7 sections) 
In 11 II 11 the participa:ting schools and school systems look at 
:tl;t~- University in its dealings with them in connectionwith 
the assistantship program. (5 sections)_ 
In 11 Ili11 the participating agencies look at the University in 
_ ~ts:-dealings with the agencies in connection with the 
assistantship program. (5 sections) 
(The schools and agencies are not evaluating themselves--
they are evalUating the University.) 
Note: Unless otherwise indicatedJ 11 University 11 refers to the Depart-
ment of Physical Education and Recreation of the University'. 
Read each: statement critically ·for content.; wording, clarity, etc. 
Check each statement under the heading that you feel is most applicable~ 
Acceptable - statement approved and accepted · 
Unacceptable ~ statement unnecessary or unacceptable 
Needs Revision- idea acceptable but statement needs rewording 
If you have any thoughts regarding additional items, please indicate them. 
-}.25-
I. For the University 
ORGANIZATION AND ADMINISTRATION 
l. Physical education and recreation 
graduate assistantship program 
coordinated by one person 
Suggestions: 
2. Specific areas of responsibility 
assigned individual staff members 
Suggestions: 
?· Areas of responsibility·and duties 
clearly defined in writing 
Suggestions: 
4. Assistantship program plan made 
known to interested schools and 
agencies 
Suggestions~. 
5· Amount of stipend established by 
physical education and recreation 
department 
Suggestions: 
6. Assistantship agreements between 
physical education and recreation 
department and participating groups 
made in writing 
Suggestions: 
Accept-
able 
Unaccept- Needs 
able Revision 
7· Arrangement for payment of stipend 
made between Treasurer's office of 
the University and each participat-
ing school system and agency 
Suggestions: 
8. Applications from prospective 
assistants secured and processed 
Suggestions: 
9· Selection of assistants made by 
each participating school system 
and agency from application-file 
Suggestions! 
10. Selectees notified immediately 
and sent contract cr,r physical 
education and recreation department 
Suggestions: 
11. Appointment of assistants recom-
mended by physical education and 
recreation department to University 
administration 
Suggestions! 
12. Assistants kept informed concerning 
their respective appointments 
Suggestions: 
Accept-
able 
Unaccept- Needs 
able Revision 
1). Physical education and recreation 
staff members assigned ·liaison 
duties for participating school 
systems and agencies 
Suggestions; 
14. Close communication and cooperation 
maintained between University and 
participating groups 
Suggestions~ 
15. Mutual understanding between 
University and participating 
groupe regarding their respective 
programs 
Suggestions: 
16. Participating groups advised 
immediately of any change in 
policy 
Suggestions: 
Accept-
able 
RECRUITMENT OF GRADUATE ASSISTANTS (University) 
1. Recruitment coordinated by orie 
staff member 
Suggestions: 
2. Entire staff alerted for possible 
prospects 
Suggestions' 
Unaccept-
able 
Needs 
Revision 
;. Assistantship announcement sent to 
Journal of Health, Physical Educa-
tion and Recreation by November 15 
for publication in January or 
February issue 
Suggestions: 
4. Assistantship announcement sent 
by November 15 to National 
Recreation Association for 
publication 
Suggestions: 
5· Description of graduate assist-
antship opportunities, flyer for 
bulletin board, letter of explana-
tion, application blank included in 
information for mailing 
suggestions: 
6. Descriptive information mailed to 
teacher-training colleges and uni-
versities in state and in surround-
ing states by January 5 of each year 
Suggestions~ 
7. Descriptive information addressed 
to each college head of physical 
education, dean of students, and 
placement bureau 
Suggestions~ 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
8. Letter requesting names of out~ 
standing prospects sent to former 
graduate assistants novt in teaching 
positions 
Suggestions: 
9. Assistantship information made 
available at professional meetings 
Suggestions,~ 
10. Completed applications processed 
as received 
Suggestions: 
11. Recommendation forms sent immed-
iately to references listed by 
applicants 
Suggestions: 
12. Complete application file 
procured on all applicants 
Suggestions: 
Accept-
able 
-----
SELECTION OF GRADUATE ASSISTANTS (University) 
1. Total number of graduate assist-
ants desired by participation 
groups ascertained by University by 
March 1 
Suggestions: 
Unaccept-
able 
Needs 
Revision 
2. Applicants interviewed if 
possible 
Suggestions~ 
5· Applications screened by staff 
according to listed qualifications 
and recommendations 
SUggestions~ 
4~ Complete file of applications made 
available to participating groups 
according to rotation plan 
Suggestions~ 
5· Notification of selection and 
contract sent immediately to 
each selectee 
Suggestions~ 
6. Letter sent to each selectee 
explaining respective duties, 
vacation periods, and instructions 
for reporting for orientation and 
work 
Suggestions: 
]. Record kept on status of each 
application 
Suggestions! 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
8. ,School system (or agency) 
notified immediately of 
assistant's acceptance 
Suggestions: 
9· Appointments promptly recommended 
by physical education and recrea-
tion department head to University 
administration 
Suggestions: 
10. Letter sent by May 1 to· those not 
selected 
Suggestions: 
ORIENTATION (University) 
1. Orientation coordinated by one 
staff member 
Suggestions: 
2. Assistants notified by mail 
regarding time, place, and person 
in charge of initial orientation 
meetings 
Suggestions: 
5· One week of orientation held before 
assistants report for work 
Suggestions~ 
Accept-
able 
Unaccept- Needs 
able Revision 
4. Specific time provided for later 
meetings 
Suggestions: 
5· Meetings well planned and conducted 
on friendly and informal basis 
Sugge sti one : 
6. Sense of welcome and well being 
fostered by orientation meetings 
Suggestions~ 
7• Assistants acquainted with campus 
and campus resources 
Suggestions: 
8. Overall assistantship program 
explained 
Suggestions~ 
9. Possible problems of various 
assistantships discussed 
Suggestions: 
10. Assistants prepared for probable 
conditions to be found in the 
field 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
11. Specific information regarding 
responsibilities and opportun'-
ities defined 
Suggestions! 
12. L~ited and varying school 
(agency) vacation periods 
explicitly explained 
Suggestions~ 
l). Assistants encouraged to 
establish and maintain high 
standards of leadership 
Sugge stiona: · 
14. Assistants helped in making 
personal adjustments 
Suggestions: 
15. Assistants introduced to those 
who will direct their work in 
school (agency) 
Suggestions: 
SUPERVISION (University) 
1. Supervision coordinated by one 
staff member 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
2. Assistants at each participating 
school and agency supervised by 
assigned physical education staff 
member 
Suggestions: 
). School (agency) situation under~ 
stood by supervisor 
Suggestions~ 
4. Assistants' job responsibilities 
understood by supervisor 
Suggestions: 
5· Definite.time, place and frequency 
of group conferences established 
Suggestions: 
6. Conferences held more frequently 
in fall 
Suggestions: 
7• Well-planned conferences conducted 
on friend ly and informa 1 bas is 
Suggestions: 
8. Opportunity for exchange of ideas 
and discussion of problems provid~ 
ed by group conference 
Suggestions: 
Accept-
able 
Unaccep~ 
able· 
Needs 
Revision 
9· Early in tall termJ assistants 
observed on the job 
suggestions: 
Accept-
able 
10. Presence of supervisor made known 
to principal's (agency supervisor's) 
office 
Suggestions: 
11. Assistants regularly observed by 
University supervisor 
Suggestions: 
12. Observation characterized by careful 
analysis and skillful direction 
Suggestions: 
13. Each observation followed by short 
individual conference 
Suggestions: 
14. Specific 1 understandable, and 
constructive suggestions offered 
by supervisor 
Suggestions: 
15. Problema, responsibilities and 
limitations of assistants 
approached tactfully and help-
fully 
Suggestions: 
Unaccept-
able 
Needs 
Revision 
16. Program and lesson planning re-
viewed and discussed 
Suggestions~ 
17. Initiative and originality 
encouraged 
Suggestions: 
18. Principal (agency supervisor) 
consulted by University supervisor 
regarding progress of assistants 
Suggestions; 
19. Assistants helped to grow in 
self-direction and professional 
maturity 
Suggestions: 
20. Assistants 1 self-evaluation 
encouraged by supervisor 
Suggestions: 
ON-THE-JOB EVALUAT~ON (University) 
1. Each assistant evaluated by his 
University supervisor 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
2. Each assistant evaluated at 
beginning of school year 
Suggestions: 
). Purpose and value of evaluation . 
impressed upon each assistant 
Suggestions:' 
4. Each assistant evaluated to 
further his self-evaluation and 
professional-growth 
Suggestions: 
5· Specific and practical sugges-
tions given to aid assistant in 
self-improvement 
Suggestions: 
6. Evaluation accomplished by. observa-
tion, conferences_, and on-the.:....:job 
rating 
Suggestions: 
7. Special graduate assistant rating 
scale used for on-the....;j ob evaluation 
SUggestions: 
• 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
JOB PLAOEMENT AND FOLLOW UP (University) 
1. Job placement coordinated by one 
staff member 
suggestions: 
2. Listing of job openings kept 
current 
suggestions: 
). Up-to-date :file of: accurate and 
complete information kept on each 
graduate assistant 
Suggestions: 
4. Department help in job placement 
given to students graduating 
Suggestions: 
5· Assistants recommended fol:' jobs 
in keeping with their abilities 
Suggestions: 
6¥ Personali~, versatility, profes-
sional aptitude, and scholarship· 
considered :for job placement 
Suggestions: 
Accept--
able 
Unaccept-
able 
Needs 
Revision 
7• Placement considered a continuous 
process 
Suggestions~ 
8. Graduates in the field notified of 
new job opportunities 
Suggestions: 
9. Graduate's change of position and 
address recorded on card file 
10. 
Suggestions: 
Graduates encouraged to return to 
campus for conferences and meetings 
Suggestions: 
Accept-
able 
Unaccept-
able 
II. For Participating Schools and School Systems 
ORGANIZATION AND ADMINISTRATION 
1. Details of graduate assistantship 
program clearly explained in 
writing 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
Needs 
Revision 
2. Areas of work for assistants 
defined as physical education 
teaching, recreation leadership3 
and athletic coaching 
Suggestions: 
). An average of 15 hours' work a 
week specified for each assist-
ant from September 1 through May 
Suggestions: 
4. Financial obligation of partici-
pating school systems made clear 
and understandable 
Suggestions: 
5· · All agreements between University 
and participating school systems 
made in writing 
Suggestions: 
6. Physical education representative 
assigned to each participating 
sc'tJ.ool system 
Suggestions: · 
7. Function of graduate ·ass,istant. 
Accept-
able 
in specific school program understood 
by University 
Suggestions: 
Unaccept-
able 
Needs 
Revision 
8. Close working relationship 
maintained between University 
and participating schools 
Suggestions: 
9· School systems kept infor.med 
of any policy changes 
Suggestions: 
Accept-
able 
SELECTION OF GRADUATE ASSISTANTS (Schools) 
1. File of applications received 
early enough to permit selection 
Suggestions: 
2. Selection of applicants by 
participating groups rotated 
according to approved plan 
Suggestions: 
). Ample time (48 hours) allowed 
to study file 
Suggestions: 
4. Sufficient number of applica-
tions included in file . 
Suggestions: 
Unaccept- Needs 
able Revision 
5· Necessary information compiled 
on each applicant 
Suggestions: 
6. All applicants certified to teach 
Suggestions: 
7• Experienced teachers attracted by 
assistantship 
Suggestions: 
8. Selectees 1 . acceptance (or rejec-
tion) immediately reported by the 
Univerai.ty to the school system 
Suggestions: 
ORIENTATION (Schools) 
1. Assistants orientated by physical 
education staff member prior to 
assuming duties 
Suggestions: 
2. Assistants prepared to assume 
job responsibilities September let 
Suggestions: 
Accept,-, 
able 
Unaccept-
able 
Needs 
Revision 
,. Assistants well informed regarding 
their position in school program 
Suggestions: 
4. Working schedule and vacation 
periods understood by assistants 
Suggestions: 
5· School system recognized as 
employer by assistants 
Suggestions: 
6. Assistants advised of proper 
channels of communication 
SUggestions: 
7• Assistants' relationship to 
school administration and 
teachers clarified 
Suggestions: 
SUPERVISION (Schools) 
1. High educational standards set 
by University supervisor 
Suggestions: 
Accept--
able 
Unaccept-
able 
Needs 
Revision 
2. School situation understood by 
Uni ver si ty supervisor 
Suggestions: 
). Supervisor familiar with 
assistants' job responsibilities 
Suggestions! 
4. Early in fall term assistants 
observed on the job 
Suggestions: 
5· When observing, presence of 
supervisor made known to 
principal's office 
Suggestions: 
6. Assistants observed regularly 
Suggestions: 
7. Ample time devoted to each 
observation to permit valid 
supervision 
Suggestions: 
8. Principal consulted by super-
visor regarding graduate assistants 
Suggestions: 
Accepift,.. 
able 
Unaccept-
able 
Needs 
Revision 
9· University supervisor available 
for consultation with school 
officials 
Suggestions: 
10. Communication kept open between 
University supervisor and school 
superil'isor 
Suggestions: 
11. Assistants' self~evaluation en-
couraged by supervisor 
Suggestions: 
ON-THE-JOB EVALUATION (Schools) 
1. Graduate assistant observed at 
beginning of school year by 
University supervisor in 
evaluation process 
Suggestions: 
2. Graduate assistant evaluated 
regularly by University 
supervisor 
Sugg~stions: 
;. Principal consulted by University 
supervisor regarding assistant's 
progress and self-itnprovement 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
4. Evaluation process directed 
toward motivating assistant 
Suggestions: 
5· Rating scale provided by University 
for rating graduate assistants by 
school principal 
Suggestions: 
Accept-
able 
III. For Participating Agencies 
ORGANIZATION AND .ADMINISTRATION 
1. Details of graduate assistant-
ship program clearly explained 
in writing 
Suggestions: 
2. Areas of work for assistants 
defined as physical education 
teaching, recreation leadership 3 
and athletic coaching 
Suggestions: 
). An average of 15 hours 1 work a 
week specified for each assistant 
from September 1 through May 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
Unaccept- Needs 
able Revision 
4. Financial obligation of partici~ 
pating agency made clear and 
understandable 
Suggestions: 
5· Different working schedules of 
agencies recognized by University 
Suggestions: 
6. Assistants advised by University 
of agency irregular working 
schedule 
Suggestions: 
7. All agreements between University 
and agency made in writing 
Suggestions: 
8. UniV'ersity representatives 
assigned to specified recrea-
tion agencies 
Suggestions: 
9. Understanding and appreciation 
of agency program evidenced by 
University 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
10. Close working relationship 
maintained between University 
and participating agencies 
Suggestions: 
11. Agencies kept informed of any 
policy changes 
Suggestions: 
Accept.--
able 
SELECTION OF GRADUATE ASSISTANTS (Agencies) 
1. File of applications received 
early enough to permit selection 
Suggestions: 
2. Selection of applicants by partie~ 
ipating groups rotated according 
to approved plan 
suggestions: 
3· Ample time (48 hours) allowed to 
study file 
Suggestions: 
4. Sufficient number of applica-
tions in file 
Suggestions: 
Unaccept- Needs 
able Revis~on 
5· Necessary information compiled 
on each applicant 
Suggestions: 
6. Special recreation interests 
specifically noted on application 
Suggestions: 
7. Persons with recreation interests 
attracted by assistantship program 
Suggestions: 
8* Selectees' acceptance (or rejec-
tion) immediately reported to tha 
agency by the University 
Suggestions: 
ORIENTATION (Agencies) 
l. Assistants orientated by physical . 
education and recreation staff mem-
ber prior to assuming duties 
Suggestions: 
2. Ae~sistants prepared to assume 
job responsibilities September 1st 
suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
). Assistants well informed regarding 
their position in agency program 
Suggestions: 
4. Working schedule and vacation 
periods understood by assistants 
Suggestions: 
5· Agency recognized as employer 
by assistants 
Suggestions: 
6. Assistants advised of proper 
channels of communication 
Suggestions: 
7• Assistants' relationship to 
agency administration clarified 
Suggestions: 
SUPERVISION (Agencies) 
1. High education standards set by 
University supervisor 
Suggestions: 
Accept,.... 
able 
Unaccept-
able 
Needs 
Revision 
2. Agency situation understood 
by University supervisor 
Suggestions: 
). Supervisor familiar with 
assistants' job responsibilities 
Suggestions: 
4. Early in fall term assistant 
observed on the job 
Suggestions: 
5· When observing_, presence of· 
supervisor made known to agency 
supervisor's office 
Suggestions: .· 
6. Assistants observed regularly 
• Suggestions: 
7. Ample time devoted to each 
observation to permit valid 
supervision 
Suggestions :. 
8. Agency supervisor consulted by 
University supervisor regarding 
graduate assistants 
Suggestions: 
Accept~ 
able 
Unaccept-
able 
Needs 
Revision 
9- University supervisor available 
for consultation with agency 
officials 
Suggestions: 
10. Communication kept open between 
University supervisor and agency 
supervisor 
suggestions: 
11. Assistants' self-evaluation 
encouraged by supervisor 
Suggestions: 
ON-THE-JOB EVALUATION (Agencies) 
1. Graduate assistant observed at 
beginning of school year by 
University EUpervisor in 
evaluation proc.eas 
Suggestions: 
2. Graduate assistant evalua'ted 
regularly by University super-
visor 
Suggestions: 
). Agency consulted by University 
supervisor regarding assistant's 
progress and self-improvement 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
4. Evaluation process directed 
toward motivating assistant 
Suggestions! 
5· Rating scale provided by 
University for rating graduate 
assistants by agency supervisor 
Suggestions: 
Accept-
able 
Unaccept-
able 
Needs 
Revision 
APPENDIX F 
STEP-BY-STEP PROCEDURE BY WHICH AN IN-SERVICE GRADUATE ASSISTANTSHIP 
PROGRAM CAN BE INITIATED IN OTHER UNIVERSITIES 
The graduate assistantship program is set upy organized, and admin-
istered by the department of physical education and recreation. 
Introduction: Brief description of the type of program to be inaugurated 
1. The department of physical education and recreation offers 
graduate assistantships in physical education and recreation 
Which are made available by local schools and agencies and the 
university in return for part-time services. 
2. Assistants teach or supervise physical education, lead recreation, 
or coach athletics an average of 15 hours per week from September 1 
through May. 
). Assistants carry three-fourths academic course load during the 
regular school year and the remaining fourth during the summer 
quarter. 
4. Assistants are paid through the university with money provided 
by the school systems and agencies sponsoring the a.ssistant,ships. 
Note: Preliminary planning and initial steps should be taken not later 
t,han the fall of the year preceding the time the assis-tantship 
program is to be put into operation. 
To Ina~gurate the In-Service Graduate Assis-tantship Program 
I. Secure approval of the graduate assistantship plan 
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A· Present the proposal to members of the physical education and 
recreation staff 
1. Discuss thoroughly for complete understanding 
- . 
2. Accept as a staff respon~ibility 
B. Present assistantship proposal to the university administration 
and secure approval of it 
1. Describe general plan 
2. Explain financial arrangement and classification of 
graduate assistants as in-state students 
II. Organize for general administration of the program 
A· One member of the physical education and recreation staff to 
coordinate the overall program 
B. Divide the duties and responsibilities into main areas (e. g.~ 
recruitment~ orientationJ supervision) 
a. Designate one staff member td coordinate each main area 
D. Provide for close communication and understanding between the 
physical education and recreation department and the partici-
pating schools and agencies 
III. Secure sponsorship of assistants by local schools and agencies 
A· Presant assistantship proposal to superintendents of those 
school systems and agencies that might be interested in parti-
cipating 
1. Introduce plan by letter containing the following pertinent 
information: 
a. Type of services to be rendered by the assistants 
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b. Number of hours to. be worked by each assistant 
c. Amount and payment of stipend 
d. Selection of assistants to be made by participating 
school systems and agencies from applications secured 
by physical education and recrea~ion department 
e. Supervision of assistants by university physical educa-
tion staff member and by school (or agency) staff 
member 
f. University physical education and recreation department 
to work closely with participating schools and agencies 
2. Arrange for conference between superintendent of school 
(agency) indicating interest and a representative of the 
physical education and recreation department to permit 
fUrther clarification and discussion 
B. Secure signed agreement from each school system and agency 
desiring to participate 
0. Designate one physical education staff member as supervisor to 
work with each participating school and agency 
1. Endeavor to provide for complete understanding between the 
school (agency) and the university as to: 
a. Role of the assistants in the school (agency); their 
duties and responsibilities 
b. Role of the school (agency) supervisor 
c. Role of the university supervisor 
d. Overall objective of improved training through 
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supervised practical experience 
D. Detennine number of assistants desired by each participating 
school and agency 
IV. Procure graduate assistants 
A· Send notices of the assistantship plan to the American Associa~ 
tion for Health, Physical Education and Recreation and to the 
National Recreation Association for publication in their 
journals 
Send this information in the fall for use in winter publica~ 
tiona 
B. Prepare descriptive bulletin and flyer to be ready for mailing 
the first part of January 
Send letter, descriptive information and application blank 
to department head, dean of students, and placement bureau 
of teacher-training schools in the state and in the sur-
rounding sta. tea 
o. Staff and former students employ personal contact in recruiting 
outstanding applicants 
D. Process and screen completed applications 
E. March 1st submit application. file to participating schools and 
agencies (in the order agreed upon) for their selection of 
assistants 
Allow each school and agency a specified time for selec-
tion 
F. NotifY each applicant of his selection and send contract to be 
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signed 
1. Describe duties.., according to information from the sponsor-
ing school or agency 
2. Explain approximate hours of work and vacation periods 
(This is especially important in the case of an agency 
having a different vacation time than tb:e ,university or 
local schools) 
;. Advise of other pertinent information 
G. Upon receipt of signed contract: 
1. Recommend appointment of assistant to the university 
administration 
2 •. Notify school (agency) of assistant's acceptance 
;. Keep in touch with.assistant from time to time 
V ~ Prepare and organize for orientation of assistants 
A· Notify each assistant when, where, and to whom to report 
B. Schedule regular orientation meetings 
C. Permit ample time for orient~tion of each assistant before 
he reports for work 
D. Follow plan f'or general orientation 
1. Acquaint the assistant with his surroundings, his work, 
his responsibilities 
2. Provide him with all possible information and help needed 
for his adjustment and understanding of his position 
; 
E• Introduce assistant to his school (agency) supervisor 
. vr. Set up definite plan of supervision ·of as.sistants by members of' 
the physical education and recreation department 
Av Assign supervisor for each aasistan~ 
16o 
1. Work closely with graduate assistant, particularly at the 
beginning of the school year 
2. Guide constructively toward more effective learning and 
teaching 
B. Provide for continued flow of communication between school 
(agency) and university regarding assistant and his work. 
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